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INTRODUCTION: MEENA SOCIAL MOBILIZATION INITIATIVE 
 
Meena, a comic character conceived by UNICEF, has emerged as a successful advocacy and 
teaching tool in South Asia on a range of issues which concerns children. Meena comics 
combine joyful and participatory learning with an effective messaging device for changing 
perceptions and behaviour that hamper the survival, protection and development of children. 
The character of Meena portrays a nine-year old spirited girl who braves the world on a range 
of issues from education, health and gender equity to freedom from exploitation and abuse of 
children in her village. 
 
Meena has been used as a tool to impart important messages on gender, child rights, 
education, protection and development through, comic books, animated films, posters, radio 
series, and importantly as a discussion and teachers’ guides. In Pakistan, as in other countries 
of South Asia, the Meena Communication Initiative is being systematically integrated as a 
communication resource into the work of the education and other sectors of UNICEF. 
UNICEF Islamabad, in partnership with Center for Communication Programs, is piloting an 
initiative for introducing, promoting and integrating communication material based on Meena 
in mainstream schools for social mobilization. One of the core components of this initiative is 
the development and administration of an intensive one-day training manual for 
schoolteachers on effectively using Meena communication material with children.  
 
Background:  
 
The Convention on the Rights of the Child, to which Pakistan is a signatory, categorically 
states and makes it binding upon the States Parties the recognition of “the right of the child to 
education.” It further calls upon the States Parties that “the education of the child shall be 
directed to the development of the child’s personality, talents and mental and physical 
abilities to their fullest potential.”  
 
Accordingly, one of the stated goals in UNICEF’s Education Strategy is the universalization 
of access to quality education, preferably in formal schools that serve children’s best 
interests, i.e. child friendly schools. A child friendly school incorporates not just numeracy, 
literacy and other tools for learning, it supports key elements of an effective life skills 
programme on social roles and responsibilities and the development of self-confidence. The 
Strategy moves away from a fragmented approach of single-factor interventions to a more 
packaged approach that uses child-friendly schools (CFS) models. CFS emphasizes, among 
other arrears, on joyful learning, life skills, stimulating classrooms, participatory learning, 
curriculum relevance, and child-centred pedagogy. 
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In emergencies too, one of UNICEF’s core commitments for children is the provision of safe 
and secure education and critical information to boys and girls for their own wellbeing. In 
situations of emergency, education provides physical, psychosocial and cognitive protection 
to children that can be both life saving and life-sustaining. Education can saves lives by 
protecting against exploitation and harm, and by providing the knowledge and skills to 
survive a crisis through the dissemination of life-saving messages. Integrating disaster risk 
education into national curricula is one of the priorities that contribute to a country’s progress 
towards the Millennium Development Goals. 
 
In consideration of UNICEF’s Education Strategy and its Core Commitments for Children in 
Emergencies, campaigning for Child Friendly Schools requires in-service teacher 
development programme which is based on ‘joyful learning’, child-centred gender sensitive 
teaching and learning methodologies. As communication material based on Meena, i.e. 
comics and videos, fits ideally in this context, UNICEF in partnership with Center for 
Communication Programmes have launched a Meena Social Mobilization Initiative in 
Pakistan. The main component of this initiative is the development of a one-day training 
manual for schoolteachers on using Meena communication material. This document serves as 
training manual, which further refine existing guidelines on using Meena comics and cartoon 
films, and also introduces trainees to the art of storytelling and roleplaying. 
 
Meena Social Mobilization Initiative trickles down to different areas of Pakistan through 
conducting training of trainers (TOTs), with the help of this manual, in all regions of Pakistan 
including Pakistan-administered Kashmir. Each Master Trainer will replicate the training 
soon after the TOT among teachers in at least three schools of his/her area as per an agreed 
schedule. Master Trainers will be provided with training aid including Meena communication 
material, training manual and reporting tools. Once the trickle-down trainings have been 
completed, teachers will be asked to administer Meena communication material in classroom 
environment on an agreed schedule and timeframe. Lessons learned through this initiative 
will be compiled in a comprehensive impact assessment for its future scaling up.  
 
Objective of the Initiative: 
 
In the short-run, objectives of the Meena Social Mobilization Initiative are: 
 

• Pilot the approach for developing skills among school teachers on effectively using 
Meena communication material; 

 
• Lay a groundwork for future scaling-up of the initiative through developing a training 

manual and producing a core lot of Master Trainers;  
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• Introducing joyful learning’, child-centred gender sensitive teaching and creative 

learning methodologies in schools; and 
 

• Produce tools for monitoring and evaluation of the use of Meena communication 
material in schools. 

 
In the long run, the initiative is aimed at: 
 

• Integrating Meena communication material in to the school curriculum; 
 

• Inculcating joyful learning’, child-centred gender sensitive teaching and creative 
learning methodologies in schools; and 

 
• Improved perceptions and behaviours for the survival, protection and development of 

children in general and girls in particular in Pakistan. 
	  

• This initiative will be implemented over the duration of four months and expected to 
be completed by the end of November 2011. 

 
With respect to broadening the scope of trainings, which are based on this manual, the 
objectives are: 
 

• To build capacities of school-going, formal and non-formal, children on different life 
skills; 

 
• To provide psychosocial support to children to cope up with various situations, 

including those affected by natural or manmade disasters. 
 

• Providing entertainment education to children, in formal and non-formal settings, 
through books and videos; and 
	  

• To eventually promote a culture of storytelling in Pakistan. 
	  

The next section provides basic information on how this manual should be used followed by 
training programmes and sections on individual training sessions. 
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USING THE TRAINING MANUAL 

 
This training manual is for one-day intensive training with eight hours and thirty minutes of 
programme including three breaks amounting to two hours duration. In any case, not more 
than six hours of training is suggested for the entire day, with adequate time for breaks as 
well as regular housekeeping and wrap-up activities. Training time is broken into 90-minute 
and 60-minutes activities slots. Each activity includes the following:  
  

• Learning objective(s)  
• Advance preparation  
• Required materials  
• Activities and methodology  
• Key messages  
• Background information on the subject  
• Hand-outs  

 
It is highly recommended that training be conducted in the language that participants are most 
comfortable in speaking. To maintain the quality of the training there should be no more than 
25, preferably 20, participants per training event. In order to make sure that the training not 
just provides learning experience to participants but is also captivating and engaging. A 
variety of learning methods, therefore, are used, including: 
  

Lecture with Visual Aids: Due to the nature of the training, it is highly recommended 
that different forms of visual aids are used for increase effectiveness. This is to 
present training contents both orally and visually. PowerPoint and/or transparencies 
may be used to present content when the equipment is available and there is a 
dependable supply of electricity. Other visual methods include the use of whiteboard, 
blackboard, or flip charts.  
 
Interactive Discussions: It is also suggested that in each session, portion of time is 
devoted to interactive discussion. The main purpose of these interactive discussion 
sessions is to generate an extensive list of ideas, or thoughts on a specific topic or 
problem to find common solutions. This technique allows the wealth of life and work 
experience to be shared with the group. It is a highly effective way for adults to learn 
by allowing many ideas to be shared in a short period of time.  
 
Simulation Exercises: During the course of the training, several simulation exercises 
will be carried out where the Master Trainer and afterwards participants will apply the 
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art of effective storytelling by using Meena comics. These exercises will be carefully 
observed so that constructive feedback could be provided.  
 
Checklist: Participants will also be provided a checklist on dos and don’ts on using 
Meena comics for storytelling. Checklist will focus on key steps and tasks to be 
carried out before, during and after the storytelling sessions with children.  

 
Handouts: With each presentation, participants will be provided with supplementary 
handouts. These will be copies of PowerPoint presentation, as well as supplementary 
information to the subject being discussed.  

 
Creating a Positive Learning Environment: 
 
The following considerations are to make the training more effective and enjoyable for both 
participants and trainers.  
 

• Careful selection of participants will ensure that learning is relevant to their 
experiences and situations and therefore will be more motivated;  

• Training methodology will be based on a participatory approach and active 
involvement of participants in the learning process;  

• Participants will have a variety of learning experiences which will be reflected during 
the course of training;  

• Participants will be provided with positive feedback to encourage them to shape 
learning as per their unique backgrounds, skills and experiences; 

• The training will be shaped so that it corresponds to participants’ expectation and 
acknowledges and complements their skills. 

 
Assessing the Training: 
 
This manual includes tools, a pre-test, post-test, and evaluation forms, to assist the Master 
Trainer in achieving the training objectives and for assessing the need for any improvements.  
 

Pre- and Post-test: These tests are to help both trainer and participant to assess their 
learning. Trainers will administer the pre-test in the first session of the training, and 
give the post-test after training is complete. A pre-test will give the trainer a better 
understanding of the participants' baseline knowledge about their understanding of 
UNICEF work, knowledge Meena Communication Initiative and skill-base in the art 
of storytelling.  
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Evaluation forms: Evaluation form is to be given to participants at the end of the 
training to assess their overall satisfaction. The evaluation will help in identifying 
areas of strengths and weakness for the trainer.  

 
Equipment and Supplies: 
 
Arrangements should be made well in advance of the training to secure the necessary 
materials and supplies and arrange for their transport to the training site as needed. Suggested 
equipment for the training includes the following:  
  

• Flip charts with an easel  
• Different coloured markers  
• Laptop computer and projection monitor (LCD) compatible with computer (where 

available) OR  
• Overhead projector and transparencies, or chalkboard/whiteboard  
• Extension cord  
• Masking tape for posting flip chart if the flip chart is not the self-adhesive type  
• Notepads  
• Pens and pencils  
• Folders  
• Certificates of Completion  

 
Preparing for the Training:  
 
Master Trainer must prepare comprehensively well before the training day to ensure that each 
session is held effectively. Prior to the training, the trainer should:  
  

• Prepare PowerPoint presentations and ensure that printouts are also available of all the 
slides in case if there are any systems failure;  

• Where appropriate, confirm guest speakers and other presenters. In such a case, the 
given agenda might have to be slightly modified to give space to the guest; 

• Once more, review the training goals, learning objectives, schedule, sessions and 
reference material for the entire day; 

• Review the pre-test and post-test and make adequate number of copies; 
• Make adequate number of copies of relevant hand-outs, simulation exercises and 

other training aid material to be distributed training’s participants; 
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• Check all audio-visual equipment, make sure that projector screen is visible to 
everyone and if possible have a systems backup plan in place;  

• Check the room or the hall where training is to be held for set up, lights, air 
conditioning or heating, and other such necessities; 

• Ensure arrangements have been made for breaks, lunch, transportation, 
accommodation, allowances, and other similar facilities;  

• Prepare participant packets, including notebooks, pencils/pens, hand-outs; this should 
all be in one training package; 

• Prepare registration sheets and registration desk if necessary.
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SUMMARY PROGRAMME 
TRAINING ON MEENA SOCIAL MOBILIZATION INITIATIVE 

 
I: Introduction [8:30 – 10:00] 

Time Contents 
8:30 – 8:45 Registration of participants 
8:45 – 9:00 Pre-test exercise 
9:00 – 9:05 Introduction of participants 
9:05 – 9:15 Introduction to training 
9:15 – 9:30 Introduction to UNICEF in Pakistan 
9:30 – 10:00 Brief history of storytelling 

Tea break [10:00 – 10:30] 
II: Meena Communication Initiative [10:30 – 11:30] 

Time Contents 
10:30 – 10:45 Introduction to the Concept of Child Friendly Schools 
10:45 – 11:00 Introduction to Meena Communication Initiative 
11:00 – 11:30 Exercise: Reading/Seeing Meena comics and identifying messages 

III: Art of Storytelling [12:00 – 13:00] 
Time Contents 

12:00 – 12:30 Art of storytelling 
12:30 – 13:00 Reading/Showing Meena comics to children: before, during and after 

Lunch break [13:00 – 14:00] 
IV: Applying Skills [14:00 – 15:00] 

Time Contents 
14:00 – 14:30 Exercise: Simulating storytelling to children through Meena comics  
14:30 – 15:00 Applying training tools and training aid material 

Tea break [15:00 – 15:30] 
IV: Wrap-up [15:30 – 17:00] 

Time Contents 
15:30 – 16:00 Training recap 
16:00 – 16:15 Finalizing schedule  
16:15 – 16:30 Post-test 
16:30 – 16:45 Training evaluation 
16:45 – 17:00 Vote of thanks 
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DETAILED PROGRAMME: TRAINING ON MEENA SOCIAL MOBILIZATION INITIATIVE 

Session Time Session Title Objective and Activities Material Advance Preparation Responsible 
person(s) 

I 8:30 – 
10:00 
[90 
minutes] 

Introduction To introduce participants to 
training’s objectives: 

• Registration of 
participants 

• Pre-test of 
participants 
knowledge on 
different dimensions 
of trainings through 
a structured 
questionnaire 

• Round of 
introduction among 
participants 

• Brief presentation on 
trainings objectives 

• Brief presentation on 
UNICEF in Pakistan 

• Brief presentation on 
history of 
storytelling in the 
context of South 
Asia 

• Training Manual 
• Registration forms 
• Pre-test 

questionnaire 
• List of invited 

participants 
• PowerPoint 

presentation on 
trainings 
objectives 

• PowerPoint 
presentation on 
UNICEF in 
Pakistan and hand-
out 

• PowerPoint 
presentation on 
history of 
storytelling and 
hand-out 

• Set up a 
registration desk 

• Prepare 
participant packets 

• Photocopy the 
agenda and pre-
test for all 
participants 

• Set up the room, 
check logistics 

• See availability of 
projector and 
projector screen, if 
unavailable take 
out prints of 
PowerPoint slides 

• Display agenda on 
a flipchart and 
post on the wall of 
the training room 

Training 
Assistant; 
Master Trainer; 
UNICEF 
Representative 
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Session Time Session Title Objective and Activities Material Advance Preparation Responsible 
person(s) 

II 10:30 – 
11:30 
[60 
minutes] 

Meena 
Communication 
Initiative 

To introduce participants to 
and get them familiarise 
with Meena Communication 
Initiatives and Meena 
comics. 

• Present and 
introduce concept of 
child friendly 
schools 

• Distribution of 
Meena 
communication 
material among 
participants 

• Presentation on 
Meena 
Communication 
Initiatives 

• Dividing participants 
into groups and 
assign them with 
different comics 

• Ask group 
representative to 
present conceived 
messages and 
compare it with 
already prepared 
ones  

• PowerPoint 
presentation and 
hand-out on the 
Concept of Child 
Friendly Schools 

• Meena 
communication 
material [comics 
and DVD] 

• PowerPoint 
presentation and 
hand-out on 
Meena 
Communication 
Initiative 

• List of behaviour 
change messages 
as per Meena 
comics 

 

Flipcharts and writing 
material 
Meena Posters 

Master Trainer 
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Session Time Session Title Objective and Activities Material Advance Preparation Responsible 
person(s) 

III 12:00 – 
13:00 
[60 
minutes] 

Art of 
Storytelling 

To introduce participants 
with an effective art of 
storytelling to children 

• Presentation on art 
of storytelling with 
do’s and don’ts 

• Simulation of 
storytelling by using 
Meena comics to 
children 

• Introduce 
participants with 
checklist on how 
effectively Meena 
communication 
material is to be 
used before, during 
and after it is used.  

• PowerPoint 
presentation and 
hand-out on Art of 
Storytelling 

• PowerPoint 
presentation and 
hand-out on Do’s 
and Don’ts of 
storytelling 

• PowerPoint 
presentation 
Checklist on using 
Meena comics – 
before, during and 
after 

Selection of Meena comic 
to be used as a simulation 
for participants 

Master Trainer 
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Session Time Session Title Objective and Activities Material Advance Preparation Responsible 
person(s) 

IV 14:00 – 
15:00 
[60 
minutes] 

Applying Skills To ensure participants apply 
acquired skills of effective 
storytelling to children 

• Divide participants 
into groups 

• Ask participants to 
simulate storytelling 
to children 

• Observe and give 
feedback to 
participants on 
effective storytelling  

• Introduce 
participants with 
training tools and aid 
material and how 
they can best be 
used 

• Set of training 
tools, i.e. pre-test 
questionnaire, 
registration form, 
etc. for each 
participant 

Preparation of sets 
consisting of all trainings 
tools and aid material 

Training 
Assistant and 
Master Trainer 
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Session Time Session Title Objective and Activities Material Advance Preparation Responsible 
person(s) 

V 15:30 – 
17:00 
[90 
minutes] 

Wrap-up To provide recap of training 
to participants and conduct 
assessment of training’s 
effectiveness 

• Give a brief 
presentation on the 
overall training 
through recapping 
major learning 

• Ask participants to 
come up with a 
tentative schedule 
for conducting 
trickledown 
trainings in their 
respective areas 

• Distribute post-test 
questionnaire to 
assess increase in 
knowledge among 
participants 

• Distribute evaluation 
form among 
participants to gauge 
areas of further 
improvements in the 
way training is held 

• Vote of thanks 

• PowerPoint 
presentation on 
recap of training. 

• Training 
scheduling form 

• Post-test 
questionnaire 

• Training’s 
evaluation form 

• Certificate of 
completion  
 

Prepare a broad timeline 
for trickledown trainings 

Training 
Assistant and 
Master Trainer 
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SESSION 1: INTRODUCTION 

Session Objectives:  
 
Introduce participants to training’s objectives and to orientate them to its expected outcomes. 
 
Time:  
 
8:30 – 10:00 [90 minutes] 
 
Advance Preparation: 
 

• Set up a registration desk 
• Prepare participants’ packets 
• Photocopy the agenda and pre-test for all participants 
• Photocopy adequate number of copies of Hand-out 1 and 2 
• Setup the room, check logistics 
• See availability of projector and projector screen, if unavailable take out prints of 

PowerPoint slides for distribution 
• Display agenda on a flipchart and post on the wall of the training room  

 
Materials, Handouts and Tools: 
 

• Tool 1: Registration form or sign in sheet  
• Name tags  
• Participant packets, including a copy of the training manual 
• Flip chart, easel and markers  
• Copies of the agenda for each participants’ 
• Flipchart posted with the day's agenda  
• Tool 2: Copies of the pre-test for participants and trainers  
• Hand-out 1: UNICEF in Pakistan 
• Hand-out 2: History of Storytelling in South Asia 

 
Training Activities: 
 

1. As participants enter, greet them, give them a name tag, have them fill in the 
registration form [Tool 1] and distribute workshop packets  
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2. Formally open the training. An invited guest such as a representative of the 
Department of Education, or a local politician can do this.  

3. Welcome participants; explain the purpose of the training, and introduce the 
trainer(s).  

4. Ask participants to introduce each other. You can do this by having the participants 
briefly state his/her name, worksite, and at least one thing s/he hopes to gain from the 
training. Record the participant expectations on a flipchart and post.  

5. Distribute the pre-test [Tool 2]. Tell participants that this is a simple test designed to 
assess their existing knowledge related to training’s objectives. Explain that it will 
help indicate areas where additional information and/or skills development may need 
to be addressed during the training.  

6. Create a set of ground rules to which all agree. Explain that ground rules:  
o Allow all participants to benefit from the training 
o Ensure that everyone can participate openly  
o Create a stress-free learning environment  

7. Through a PowerPoint presentation, provide an overview of the training by reviewing 
the training goal and objectives. Refer to the overall agenda and review with 
participants. Where possible, point out where the training will meet participant 
expectations or explain why this is not the case. Respond to any questions about the 
day or about the overall workshop. 

8. Continue with the PowerPoint presentation and introduce participants to UNICEF as a 
specialised UN agency and its work in Pakistan; distribute Hand-out 1 on “UNICEF 
in Pakistan”. 

9. Finish off the session with the first technical presentation on history of storytelling, 
especially in the context of South Asia; distribute Hand-out 2 on “History of 
Storytelling in South Asia”. 

10. Summarize key messages and wrap up the session. Invite participants to comment or 
ask questions.  

 
Key Messages for this Session: 
 

1. The overall purpose of this training is to improve participants’ skill of effective 
storytelling to school-going children by using Meena comics.  

2. Everyone in the training brings experiences and skills that are valuable to the training.  
3. Participants will learn from the trainer and from each other through interactive 

sessions that include technical presentation, discussions, simulation exercises and 
group work. Each session builds upon the previous one, so it is important to attend the 
entire training.  
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4. The United Nations Children's Fund - UNICEF - works for children's rights, their 
survival, development and protection, guided by the Convention on the Rights of the 
Child. 

5. There is a long tradition of storytelling in our culture and there are numerous stories 
which teachers, parents and grandparents used to tell to children for their proper 
upbringing and character building. 

 
Set of Ground rules: 
 

• Come back from breaks on time  
• Attend the entire day  
• Start and end on time  
• Keep side conversations to a minimum  
• Speak one at a time  
• Show respect for others  
• Maintain confidentiality  
• Turn off cell phones  
• Be engaged in the training  
• Have fun 
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SESSION II: MEENA COMMUNICATION INITIATIVE 

Session’s Objectives:  
 
Introduce and orientate participants to Meena Communication Initiatives and Meena Comics. 
 
Time: 
 
10:30 – 11:30 [60 minutes] 
 
Advance Preparation: 
 

• Post Meena Comics posters in the training room 
• Prepare adequate number of sets of Meena Communication Material for distribution 

among participants 
• Make adequate copies of Hand-out 3, 4 and 5  
• Arrange a new set of flipcharts for group work 
• Think of a way to divide participants into at least four but not more than six groups.  

 
Materials, Handouts and Tools: 
 

• Meena Communication Material 
• Hand-out 3: The Concept of Child Friendly Schools  
• Hand-out 4: Meena Communication Initiative 
• Hand-out 5: Behaviour Change Communication Messages by Meena Comics 
• Flip chart, easel and markers  
• Meena Posters 

 
Training Activities: 
 

1. Start the session by an interactive session asking participants how can they make 
schools child friendly and learning enjoyable for children; 

2. Note down participants on a flipchart; 
3. Introduce participants with the concept of “Child Friendly Schools” through 

distributing Hand-out 3 and presenting the same with a PowerPoint presentation; 
4. As the first part of the session finishes, post different posters of Meena in the training 

room; 
5. Once posters have been posted, distribute among participants a complete set of Meena 

Comics; 
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6. Explain what the Meena Communication Material set includes; 
7. Introduce and orientate participants to, through a PowerPoint presentation, Meena 

Communication Initiative and various forms of activities that have been taken under 
this Initiative, distribute Hand-out 4 on Meena Communication Initiative; 

8. Introduce participants to main characters of Meena Comics during the presentation by 
using the posted Posters; 

9. After the presentation, divide participants into four or up to six group and distribute 
different but equal number of Meena Comics; 

10. Ask participants to read comics in their respective groups and discuss what their main 
messages are; 

11. Ask each group to nominate one representative to present group’s work; 
12. Once each group has presented their work, distribute the Hand-out 3 and ask 

participants to compare their work with the distributed hand-out; 
13. Finish off the session with playing Meena cartoon on projection screen. 

 
Key Messages for this Session: 
 

1. Meena is a nine-year old spirited cartoon character from South Asia.  
2. UNICEF developed the Meena Communication Initiative (MCI) as a mass 

communication project aimed at changing perceptions and behaviour that hamper the 
survival, protection and development of girls in South Asia.  

3. The Meena Communication Package consists of: comic books, animated films, 
posters, discussion and teachers’ guides, and radio series. 

4. In Pakistan, Meena and her brother Raju are Ambassadors for Children’s Rights. The 
Initiative has been systematically integrated as a communication resource into the 
work of the education, health, and girl/child rights promotion sectors. 

5. The main characters used in Meena comics are Meena, Raju, Mithoo, and Meena’s 
parents. 

6. Every communication products based on Meena Comics carries a distinct behaviour 
change communication message. 
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SESSION III: ART OF STORYTELLING 

Session’s Objectives:  
 
Introduce participants with an effective art of storytelling to school-going children. 
 
Time: 
 
12:00 – 13:00 [60 minutes] 
 
Advance Preparation: 
 

• Select Meena comic that is long enough and have sufficient numbers of characters to 
be used as a simulation exercises for participants; 

• Prepare adequate number of copies of a Tool 5 “Do’s and don’ts of storytelling”; 
• Prepare adequate number of copies of a Tool 6 “Checklist: before, during and after 

storytelling.” 
 
Materials, Handouts and Tools: 
 

• Tool 5: Dos and don’ts of storytelling 
• Tool 6: “Checklist: before, during and after storytelling 
• Flipcharts, easel, colour markers 
• Hand-out 6: The Art of Storytelling 

 
Training Activities: 
 

1. Distribute Tool 5 “Dos and Don’ts of Storytelling” among participants 
2. Introduce participants to the art of storytelling with a presentation on basic dos and 

don’ts that increases effectiveness.  
3. Distribute a Handout 6 on “The Art of Storytelling.” 
4. Explain each point to participants through sighting examples from the Meena comic. 
5. Conduct a full simulation exercise of storytelling to children through a Meena comic. 
6. Ask participants to comment/discuss the simulation exercise and note down their 

feedback on a flipchart 
7. Distribute Tool 6 “Checklist: before, during and after storytelling” among participants 
8. Present Tool 6 to participants through a PowerPoint presentation and explain each 

point with examples 
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Key Messages for this Session: 
 

1. Effective storytelling is a skill that can be acquired and further improved with 
practice. 

2. There are some basic techniques which can make storytelling more effective and 
captivating for its listeners 

3. A good storyteller will come at the level of his/her listener, in this case school 
children, when telling a story. 

4. When telling a story to schoolchildren, a storyteller must use a lot of gestures, facial 
expressions and body language. 

5. A good storyteller will have a goal to make his/her listeners see, hear, smell, feel and 
taste the element of the story so that children’s imaginations take them right into the 
story. 

6. A good storyteller will include all the details even though they may seem minor when 
telling a story to schoolchildren. 
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SESSION IV: APPLYING SKILLS 

 
Session’s Objective: 
 
Ensure that participants apply their newly acquired skill of effective storytelling to school-
going children. 
 
Time: 
 
14:00 – 15:00 [60 minutes] 
 
Advance Preparations: 
 

• Think of a method to divide participants into group 
• Prepare adequate number of sets of training tools for participants 
• Mark storybooks which are to be used for simulation exercises 

 
Material, Handouts and Tools: 
 

• Meena story books 
• Flipcharts, easel, colour markers 
• A set of training tools 

 
Training Activities: 
 

1. Divide participants into groups, at least four but not more than six. 
2. Assign each group a different Meena comic for them to work together on a simulation 

exercise. 
3. Ask participants to practice storytelling by using Meena comic in their group by 

applying the storytelling skills they have acquired. 
4. Ask groups to assign one representative to simulate Meena comic to schoolchildren. 
5. Get feedback from other groups on strengths and possible areas of improvements on 

the simulation exercise of the presenting group and note them down on a flip chart. 
6. Go through with the noted feedback with the participants and seek their agreement. 
7. Distribute a set of training tools to participants. 
8. Introduce each tool to participant, registration form, pre- and post-test tools, etc. and 

explain them how they are to be used. 
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Key Messages for this Session: 
 

1. Anyone can be an effective storyteller  
2. An effective storytelling requires practice 
3. Storyteller needs to rehearse stories before they tell to their listeners 
4. A constructive feedback can help enhancing the effectiveness of storytelling 
5. A storyteller must not shy from being innovative when telling stories to school-

children 
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SESSION V: WRAP-UP 

 
Session’s Objective: 
 
Provide recap of the training to participants and conduct assessment of training’s 
effectiveness. 
 
Time: 
 
1530 – 17:00 [90 minutes] 
 
Advance Preparations: 
 

• Prepare adequate number of copies of training scheduling form. 
• Prepare adequate number of copies post-test questionnaire 
• Prepare adequate number of copies of training’s evaluation form 
• Arrange Certificate of Completion for each participants in an envelope with nametags 
• Arrange a Chief Guest who can present “Certificate of Completion” to participants. 

 
Material, Handouts and Tools: 
 

• Training scheduling form 
• Tool 3: Post-test questionnaire  
• Tool 4: Training evaluation form 
• Certificate of Completion 
 

Training Activities: 
 

1. Recap the entire training with a PowerPoint presentation with active involvement of 
participants; 

2. Distribute training scheduling form among participants and ask them to come up with 
tentative plan of conducting trickledown trainings within an agreed framework; 

3. Distribute post-test among participants and give them sufficient time to give their 
responses.  

4. Collect filled post-test from participants. 
5. Distribute evaluation forms among participants and explain them that they don’t need 

to write any information, which could lead to their identification. 
6. Give sufficient time to participants to complete evaluation forms. 
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7. Collect filled evaluation forms from participants. 
8. Ask the Chief Guest to come over the podium. 
9. Invite participants one by one and present them through the Chief Guest the 

Certificates of Completion. 
10. Present a vote of thanks to all the participants for their time, concentration and 

participation. 
 
Key Messages for this Session: 
 

1. Give a recap of messages emphasised in previous sessions. 
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HANDOUTS AND TOOLS 

Tool 1. Registration Form 
Tool 2. Pre-test Questionnaire 
Tool 3. Post-test Questionnaire [Answer Key] 
Tool 4. Evaluation Form 
Tool 5. Checklist: Before, during and after storytelling 
Tool 6. Do’s and don’ts of storytelling 

 
Hand-out 1. UNICEF in Pakistan 
Hand-out 2. History of Storytelling in South Asia 
Hand-out 3. The Concept of Child Friendly Schools 
Hand-out 4. Meena Communication Initiative 
Hand-out 5. Behaviour Change Communication Messages by Meena Comics  
Hand-out 6. The Art of Storytelling 



TOOL 1 
REGISTRATION FORM 

 

Please write in legible handwriting. 

Title Mr.  Ms.  Mrs.  Dr.  Prof.  

Name 
 
 

 
 
 

Designation 
 
 

 
 
 

Organisation 
 

 
 
 

Department 
 
 
 

 

Office Address 
 
 
 

 
 
 
 
 

Cellular Number  

Office Telephone Number  

Email Address  

 

Thank you!!! 

 



TOOL 2 & 3 
PRE / POST TESTS 

 

Please write in legible handwriting. 

QUESTIONS OPTIONS 

1. Meena’s stories are…? 
 
 

1. Entertainment for Families 
2. Education and Advocacy Tools 
3. Reading and teaching exercise 

 
2. Meena is a ___ years old girl? 
 

 

3. Meena’s stories are based on…? 1. Folk lore 
2. Research 
3. Songs 

 
4. The name of Meena’s brother is…? 
 

 

5. Meena Communication Initiative consists of…? 
 
 
 

1. Comics 
2. Animated Films 
3. Posters 
4. Radio Series 
5. All of the above 

 
6. Meena stories are incorporated in formal and 
informal education curriculums in…? 

1. Nepal 
2. Pakistan 
3. Bangladesh 

 
7. A good storyteller communicates with his/her 
audiences as…? 

1. Equal 
2. Superior 
3. Guru 

 
8. Good storytellers do not make listeners…? 1. Laugh 

2. Guilty  
3. Think 

 
9. In the art of storytelling, ____ is more important 
than words? 

1. Dress 
2. Style  
3. Tone 

10. A good storytellers will leave the listeners…? 1. Curious 
2. Happy 
3. Hopeful 

 

Thank you!!! 
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TOOL 4: 
EVALUATION FORM 

 
1. Please rate the workshop as a whole by circling your answer.   
 (1 is poor and 10 is excellent) 
 
 Poor.......................................................................................................................Excellent 
 1 2 3 4 5 6 7 8 9 10 
 
2. Please rate the following items by circling your answer. 
 
 Course Content:  
 
 Poor.......................................................................................................................Excellent 
 1 2 3 4 5 6 7 8 9 10 
 
 Quality of Instruction: 
 
 Poor.......................................................................................................................Excellent 
 1 2 3 4 5 6 7 8 9 10 
 
 Learning Environment: 
 
 Poor.......................................................................................................................Excellent 
 1 2 3 4 5 6 7 8 9 10 
 
 Personal Relationships: 
 
 
 Poor.......................................................................................................................Excellent 
 1 2 3 4 5 6 7 8 9 10 
 
 Overall Level of Satisfaction:   
 
 Poor.......................................................................................................................Excellent 
 1 2 3 4 5 6 7 8 9 10 
 
3. Which concepts or ideas presented in the workshop did you find particularly useful or helpful and 
 relevant to work?  
 
# SESSIONS USEFUL OR  

HELPFUL 
RELEVANT TO 
YOUR WORK 

  LOW..................HIGH 
1      2       3       4       5 

LOW..................HIGH 
1      2       3       4       5 

1 Introduction   
2 Meena Communication Initiative   
3 The Art of Storytelling   
4 Applying Skills   
5 Wrap-up   
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4. How appropriate were the training methods?  Please circle your answer. 
 
 Lectures/Presentations: 
 
 Inappropriate..................................................................................................................Appropriate 
 1 2 3 4 5 6 7 8 9 10 
 
 Small Group Work: 
 
 Inappropriate...................................................................................................................Appropriate 
 1 2 3 4 5 6 7 8 9 10 
 
 Simulation Exercises: 
 
 Inappropriate....................................................................................................................Appropriate 
 1 2 3 4 5 6 7 8 9 10 
 
 Audio-Visual/Slides: 
 
 Inappropriate……………..........................................................................................Appropriate 
 1 2 3 4 5 6 7 8 9 10 
 
 Participants' Presentation: 
 
 Inappropriate....................................................................................................................Appropriate 
 1 2 3 4 5 6 7 8 9 10 
 
5. How would you rate the workshop schedule?   
 
 Too Much Planned   Just Right      Too Little Planned   
 ................................................................................................................................................ 
 1 2 3 4 5 6 7 8 9 10 
 
6. Were there any other topics you would like to see included in future workshops? 
 
                                                                                                                        
 
                                                                                                                        
7. Please rate the Training Venue on the following items by circling your answers: 
 
 Location: 
 
 Poor...........................................................................................................................Excellent 
 1 2 3 4 5 6 7 8 9 10 
 
 Room Accommodation: 
 
 Poor...........................................................................................................................Excellent 
 1 2 3 4 5 6 7 8 9 10 
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 Hospitality: 
 
 Poor…………………................................................................................................Excellent 
 1 2 3 4 5 6 7 8 9 10 
 
 Workshop Room: 
 
 Poor............................................................................................................................Excellent 
 1 2 3 4 5 6 7 8 9 10 
 
 Meals: 
 
 Poor...........................................................................................................................Excellent 
 1 2 3 4 5 6 7 8 9 10 
 
8. What recommendations would you offer to improve the training venue? 
 
 
 
                                                                                                                       
9. How did you find the workshop administration? Please indicate by circling your answer. 
 
 Pre-Workshop Correspondence: 
 
 Poor.....................................................................................................................................Excellent 
 1 2 3 4 5 6 7 8 9 10 
 
 Travel Expenses: 
 
 Poor……………........................................................................................................Excellent 
 1 2 3 4 5 6 7 8 9 10 
 
 Per-diem Payment: 
 
 Poor...........................................................................................................................Excellent 
 1 2 3 4 5 6 7 8 9 10 
 
 
 Handling and Resolving Special or Personal Problems: 
 
 Poor............................................................................................................................Excellent 

1 2 3 4 5 6 7 8 9 10 
 
10. Do you have any additional comments or suggestions as a whole for this workshop?       
 
 
 
 
Name (Optional) 
 

Thank you for your comments!!! 
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STORYTELLING CHECKLIST • 2 •

• that you like, that you
feel comfortable with,
and whose values you
share

• that your own children
enjoy or enjoyed

• that relates to the theme
you are working on

• that is compatible with
a current event
(e.g., the Olympics)

• that has interesting or
memorable characters

• that relates to students’
lives and interests

• that the students have
selected or suggested

• that has repetitive
patterns

• that allows the students
to explore an area of
lifelong learning

• that provides a
resolution to a conflict

Choose a story1



STORYTELLING CHECKLIST • 3 •

• Rehearse before telling
the story to your
students.

• Practise different voices
for the characters.

• Practise using facial
expressions, gestures,
props, sound effects,
etc., to convey meaning
and feelings to your stu-
dents.

• Read the story to a
small, friendly audience
before you read it to
your students.

• Get information on the
author, the time period
when he or she wrote
the story, etc., to intro-
duce the story to your
students.

• Prepare visual support
(illustrations, flash cards,
etc.).

• Make a recording of
your narration of the
story.

Prepare thoroughly2



STORYTELLING CHECKLIST • 4 •

Create a cozy 
atmosphere for 
storytelling time3
• Adopt a story-time rou-

tine (sit in a rocking
chair, wear a fancy hat,
have a mascot, etc.).

• Decide where you want
the students to sit (near
you on the floor, on their
chairs, in a special cor-
ner of the classroom,
etc.).

• Get students in the
mood for storytelling
time using a specific
gimmick (a musical
background, a special
puppet, a catchy logo,
etc.).



STORYTELLING CHECKLIST • 5 •

4
• Bring in a prop related

to the story or ask stu-
dents to bring in props.

• Use objects related to
the story and ask stu-
dents to think why and
how these objects could
be important in the story.

• Dress up as one of the
characters.

• Use the cover page and
the title of the book to
introduce the story, or
have the students antici-
pate what the story is
about.

• Talk about the author
(nationality, hobbies,
interests, popularity,
age, etc.).

• Have a brief exchange
on the topic, the theme
and the characters of
the story.

• Ask students to create
or find a song that goes
with the story.

• Invent a story using the
students as the charac-
ters.

Stimulate your
students’ interest
for the story



STORYTELLING CHECKLIST • 6 •

• Ask the students to
predict the outcome of
the story.

• Make eye contact with
your audience.

• Allow students to
respond to the story with
nonverbal reactions.
Be aware of your
students’ reactions.

• Have the students make
sound effects to stress
certain passages of the
story.

• Use flash cards with
illustrated key words
and expressions to
support the students’
comprehension.

• Encourage students to
participate in the reading
of the story by repeating
a recurring passage in
chorus.

• Get a student to share
telling the story with you.

• Use graphic organizers
to support the students’
comprehension of the
story.

• Use stories that allow
students to choose the
way they want the plot
to develop and end
(make up your own
story).

Make your students 
part of the storytelling
experience5



STORYTELLING CHECKLIST • 7 •

• Don’t lessen the sus-
pense or ruin the climax
with a lot of questions
that interrupt the flow.

• Don’t kill the story by
asking the students to
find answers to a series
of questions as a
postreading activity.

• Use a felt board, slides,
CD-ROMs, overhead
projector, multimedia
projector, audiotapes,
videocassettes, etc.

• Have students read
the class a book they
personally enjoyed,
found funny, etc.

• Invite a special guest to
tell the story.

Keep the rhythm
of the story going6

Present stories in
alternative ways7
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• Ask the students to
change the story (invent
a new ending, create a
sequel, etc.).

• Have the students make
a book jacket, write a
minibook based on the
story, etc.

• Have a make-believe
story day in which stu-
dents take the roles of
characters from different
stories.

• Have students act out
the story, a new ending
they invented or a
sequel they created.

• Take multiple intelli-
gences into considera-
tion in planning a vari-
ety of tasks related to
the story.

• Ask the students to
describe how they
relate to the characters
of the story.

• Have the students make
bookmarks based on
the most important ele-
ments or events of the
story.

• Have the students make
mobiles representing
the parts of the story
they enjoyed most.

• Read dialogues from
the story and ask stu-
dents to say which
characters are speak-
ing.

• Have students make
comic strips that illus-
trate the important ele-
ments or events of the
story.

• Keep the suspense
going by taking more
than one class period to
finish the story.

• Have the students,
working in pairs, pre-
pare questions to ask
the main character of
the story. The teacher
or a student can play
the character’s role.

• Have the students
rewrite the story in a
different time frame
(future/past).

• Have the students pre-
pare a board game or a
crossword puzzle to
reinvest their under-
standing of the story.

• Have the students
reorder the events of
the story to create a
new sequence.

• Have the students read
their stories to younger
students.

Make the most
of the story8

Tips for high school teachers

• Have the students find information about an author.

• Ask the students to guess the kind of intelligences
the characters have.

• Transform the story into a comic strip, a movie or a
video.

• Have the students find stories on the Internet and
present them to the class.

• Have Secondary IV and V students tell the story to
Secondary I students.
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Make books available9
• Set up a special corner

in your classroom or the
school library to display
books.

• Provide a list of books to
parents so they can
encourage their children
to read.

• Give students time to
browse through books
before selecting one.

• Involve students in the
choice of books and
magazines for the class
or the school library.

• Have students take
books home for bedtime
reading.

• Get students to bring
books on a particular
theme to class.

• Ask parents to donate
books.
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Be enthusiastic!

Share your love 
of books!

Enjoy yourself!

Encourage your 
students to read 
outside the class!

☞

☞

☞

A happy ending10
☞



   



   



   



   



   



   



   



   



   



   



   



   



   



   



   



   



   



   



   



   



HAND-OUT 1 
UNICEF IN PAKISTAN 

 

About UNICEF 

UNICEF is the driving force that helps build a world where the rights of every child are realized. We 
have the global authority to influence decision-makers, and the variety of partners at grassroots level 
to turn the most innovative ideas into reality.  That makes us unique among world organizations, and 
unique among those working with the young.  

We believe that nurturing and caring for children are the cornerstones of human progress.  UNICEF 
was created with this purpose in mind – to work with others to overcome the obstacles that poverty, 
violence, disease and discrimination place in a child’s path.  We believe that we can, together, 
advance the cause of humanity.  

We advocate for measures to give children the best start in life, because proper care at the youngest 
age forms the strongest foundation for a person’s future. 

We promote girls’ education – ensuring that they complete primary education as a minimum – 
because it benefits all children, both girls and boys. Girls who are educated grow up to become better 
thinkers, better citizens, and better parents to their own children. 

We act so that all children are immunized against common childhood diseases, and are well 
nourished, because it is wrong for a child to suffer or die from a preventable illness. 

We work to prevent the spread of HIV/AIDS among young people because it is right to keep them 
from harm and enable them to protect others. We help children and families affected by HIV/AIDS to 
live their lives with dignity. 

We involve everyone in creating protective environments for children. We are present to relieve 
suffering during emergencies, and wherever children are threatened, because no child should be 
exposed to violence, abuse or exploitation. 

UNICEF upholds the Convention on the Rights of the Child.  We work to assure equality for those 
who are discriminated against, girls and women in particular. We work for the Millennium 
Development Goals and for the progress promised in the United Nations Charter. We strive for peace 
and security. We work to hold everyone accountable to the promises made for children. 

We are part of the Global Movement for Children – a broad coalition dedicated to improving the life 
of every child.  Through this movement, and events such as the United Nations Special Session on 
Children, we encourage young people to speak out and participate in the decisions that affect their 
lives.   

We work in 190 countries through country programmes and National Committees. We are UNICEF, 
the  

UNICEF’s history 

UNICEF past, present and future  

 
 

 



1946 
 
Food to Europe 
After World War II, European children face 
famine and disease. UNICEF is created in 
December 1946 by the United Nations to provide 
food, clothing and health care to them.  

   

© UNICEF/ICEF-0318 

   

© UNICEF/ICEF-3895/Jack Ling 

1953  

UNICEF becomes permanent part of the UN 
The UN General Assembly extends UNICEF’s 
mandate indefinitely. UNICEF begins a 
successful global campaign against yaws, a 
disfiguring disease affecting millions of children, 
and one that can be cured with penicillin. 

1954 
 
Danny Kaye 
The movie star Danny Kaye becomes UNICEF’s 
“Ambassador at Large.” His film Assignment 
Children, about UNICEF’s work in Asia, is seen 
by more than 100 million people. 

   

© UNICEF/HQ54-001 

   

© UNICEF/ICEF-1887 

1959 

Declaration of the Rights of the Child 
The UN General Assembly adopts the 
Declaration of the Rights of the Child, which 
defines children’s rights to protection, education, 
health care, shelter and good nutrition. 

1961 

Education 
Following more than a decade of focus on child 
health issues, UNICEF expands its interests to 
address the needs of the whole child. Thus begins 
an abiding concern with education, starting with 
support to teacher training and classroom 
equipment in newly independent countries.  

   

© UNICEF/ICEF-4771/M & E Bernheim 

   

1965 

Nobel Peace Prize 
UNICEF is awarded the 1965 Nobel Peace Prize 
“for the promotion of brotherhood among 
nations.” 



© UNICEF/HQ65-0002 

1979 

International Year of the Child 
Marked by celebrations around the world, people 
and organizations reaffirm their commitment to 
children’s rights. 

   

© UNICEF/HQ93-1868/Charton 

   

© UNICEF/HQ93-1616/Lemoyne 

1981 

Breastfeeding Code approved 
The World Health Assembly adopts the 
International Code of Marketing of Breastmilk 
Substitutes in order to encourage breastfeeding, 
and in so doing diminish the threats to infant 
health. 

1982 

Child Survival and Development Revolution 
UNICEF launches a drive to save the lives of 
millions of children each year.  The ‘revolution’ 
is based on four simple, low-cost techniques: 
growth monitoring, oral rehydration therapy, 
breastfeeding and immunization. 

   

© UNICEF/C43-12/McCloskey 

   

© UNICEF/HQ91-0241/Toutounji 

1987 

Landmark UNICEF study 
UNICEF’s study Adjustment with a Human Face 
prompts a global debate on how to protect 
children and women from the malign effects of 
the economic adjustments and reforms taken to 
reduce national debt in poor countries. 

1989 

Convention on the Rights of the Child  
The Convention is adopted by the UN General 
Assembly. It enters into force in September 1990. 
It becomes the most widely- and rapidly-
accepted human rights treaty in history. 

   

© UNICEF/HQ94-1385/Little  



   

© UNICEF/HQ90-0117/Mera 

1990  

World Summit for Children 
An unprecedented summit of Heads of State and 
Government at the United Nations in New York 
City sets 10-year goals for children’s health, 
nutrition and education. 

1996 

Children and conflict 
War’s effect on children receives serious 
attention in the Machel Report: The Impact of 
Armed Conflict on Children, a study supported 
by UNICEF. 

   

© UNICEF/HQ95-0986/Chalasani 

   

© UNICEF/HQ95-0492/Lemoyne 

1998 

United Nations Security Council debates 
children and conflict 
The Council’s first open debate on the subject 
reflects the strength of international concern over 
the effects of war on children. 

2001 

Say Yes for Children campaign launched 
The Global Movement for Children begins 
mobilizing every citizen of every nation to 
change the world with children. The Say Yes for 
Children campaign builds on this momentum, 
with millions of children and adults around the 
world pledging their support for critical actions 
to improve children’s lives. 

  

   

© UNICEF/HQ02-0148/Markisz 

2002 

Special Session on Children 
A landmark Special Session of the UN General 
Assembly was convened to review progress since 
the World Summit for Children in 1990 and re-
energize global commitment to children's rights. 
It was the first such Session devoted exclusively 
to children and the first to include them as 
official delegates.  

 
UNICEF in Pakistan 



UNICEF and Pakistan have worked together as partners since 1947. UNICEF’s first country office 
opened in Karachi in July 1948 to provide emergency relief for the refugees seeking a new life in 
Pakistan.  

During the 1940s-1990s, UNICEF launched massive campaigns to combat infectious diseases, 
provision of clean water and environmental sanitation, to establish a ‘package’ of basic inter-related 
services to promote the health and wellbeing of children, tackle women’s rights issues and address 
women’s multiple roles. The 1980s was the child survival and development era. The 1990s was the 
period when UNICEF took up the challenge to invest in human capital and efforts were made to 
increase government and donor expenditure on health, population, education and rural water supply. 
The vulnerable, particularly women and children were the prime beneficiaries. Two major 
conventions were ratified during this period – the Convention on the Rights of the Child (CRC) and 
the Convention on the Elimination of Discrimination against Women (CEDAW). 

Key focus areas for UNICEF during the 1999-2003 period were child health, women’s health, 
education, water and environmental sanitation and emergency humanitarian assistance. UNICEF’s 
last Country Programme (2004-2008) focused on primary education, maternal and child health care 
(including nutrition), water, environment and sanitation and child protection and empowerment of 
adolescents. 

Sources:  
UNICEF website: http://www.unicef.org/about/index.html 

Promoting Women and Child Rights in Pakistan: External Review of the Advocacy & 
Communication Programme 1996 – 2005 of UNICEF Funded by SDC  



Verse Narrative from the Bazaar 
of the Storytellers* 

W. L. HESTON 
Utliversity of Petznsy lvania, Philadelphiu Pi1 

INTRODUCTION : BADAL~IS AND THEIR CHARACTERISTICS 
The South Asian subcontinent has a long indigenous tradition of verse 
narratives. 'I'he most famous of these are the two Sanskrit epics, thc 
RZmZyana and the MahZbhGrata, which have been told and retold in 
later vcrnaculars not only in South Asia but also in Southeast and Cen- 
tral Asia.1 The  South Asian vernaculars have in addition their own 
local narratives, which have also been receiving scholarly attention dur- 
ing the last several decades. Like the Sanskrit epics, these too have 
usually been associated with Hinduism, although they are known and 
enjoyed by residents and visitors to South Asia, regardless of religion." 

During the past millennium, Islam has also been active in various 
parts of South Asia. Islain brought the classical traditions of Arabic 
and Persian; the latter was of particular importance to the development 
of Urdu language and literature as well as other literatures in the ver- 
naculars of predominately Muslim areas of South Asia. 'I'he most 
famous verse narrative in I'ersian is Firdawsi's Shall-numa, (" Ijook of 
Kings "), an epic of some 50,000 couplets completed c. 1010 A.D. For 
its author, this epic was a form to be sung, "And now my narrator . . . 
compose me a tender tale, in words that shall make good sense and 
which the minstrel's genius may set to music."3 

While Persian has the oldest attested tradition of narrative singing 
in the family of modern lranian languages, the singing of verse narra- 
tives also exists as a living tradition in an Iranian language spoken in 
South Asia. This language is Pashto, an eastern Iranian language of 
present-day Afghanistan and northwestern Pakistan, which today 
preserves a tradition in the singing of verse narratives known as badalas. 

Asian Folklore Stzrdies, Vol. 45, 1986, 79-99. 
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With tlic advcnt of cassette recording technology, a thriving business 
in the singing and recording of these narratives has now also developed. 

'l'he center for this is Peshawar's Bazaar of the Storytellers (Qis- 
s~khwani  Bazaar) in Pakistan's Northwest Frontier Province (NWFP). 
'l'he stroytellers (qiga-@wGns) are no longer seen in that bazaar, though 
thcy inay be seen on streets of other cities. However, on the footpath 
of tlic broad street of Qissa-khwani and in thc shops of the narrow 
lanes behind it, there are now dozens of vendors of  cassette^.^ Included 
in thesc cassettes, and those of other shops scattered throughout the 
NWFP are these badalas, labeled by the title of tllc story and the name 
of the singer, and usually one cassette (both sides) in length. Several 
singers are particularly popular and account for the majority of titles; 
many stories are available by more than one singer." 

'l'raditionally, these badalas were sung in villages; some of the 
stories now sold on cassettes can also found in thc earliest extant Pashto 
rnnnuscripts.6 Professional singers of these stories now sing them for 
private gatherings of Pashto-speaking audiences at weddings and other 
special occasions not only in the NWFP but sometimes as far away as 
liarachi.7 

r 3 1 he titles generally consist of one or two names; if one name, it is 
usually a man's and the story involves conflict. If there are two names, 
it is usually a man's and a woman's and thc nominal subject is romance. 
S o ~ n e  of these romances arc found elsewhere in the Middle East, and 
have come into Pashto probably from Persian, perhaps via Urdu. 'I'hus 
there are Pashto versions of Shirin and Farhad, Laila and Majnun, 
and Yusuf and Zulaikha."l'here are also badalas with heroes (and 
heroines) specifically identified with Pashto-speaking communities of 
both Pakistan and Afghanistan, in thcsc the hero is usually a khan. 
'l'hese include Adam Khan and Dur I<hanai, Fatah Khan and Kabiya, 
and Jalat and Mallbuba, plus others often attributed to Pathans but 
perhaps from other  source^.^ Modern " romances" take new twists 
reflecting the changes in society, and hero and heroine elope by car 
rather than horseback in attempts to avoid family feuds and tribal 
justice.lo 

Some of the stories of conflict are also borrowed from the Middle 
East. Stories about Ali, the first Shia Iman, arc very popular and 
sometimes even run to three cassette tapes in length. Mir Ichatam / 
Hatam, said to be a son of Ali's paternal uncle (Hamdani 1981: 74), 
has become a folk hero, and stories relating to the battle of Karbala are 
available from a number of singers. However, most stories of conflict 
are concerned with the Pathans. Some are purely tribal, closely paral- 
leling anthropologist's case histories, as revenge is carried out over 
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generdtions. Others are stories which can be traced to specific events 
of the 19th and 20th centuries; most of these involve conflict with the 
British.11 Perhaps the most widely known in Pakistan is the story of 
Ajab Khan, who kidnapped a British officer's daughter from a Kohat 
bungalow in 1923 (killing her mother in the process) to take revenge on 
the British for their violation of purdah of the women in his village. 
'l'his event, dramatized in an movie made in Paltistan sollle years ago, 
was retold in national magazines and ncwspapcrs there in 1983 when 
the girl, now an elderly woman returning to visit the scene of her kidnap- 
ping and her mother's grave, was given a warm welcome in the NWFI'. 
Kipling's " Ballad of East and West " (" Oh, East is East . . . ") has 
its Pashto counterpart, where Kainal the Border 'l'hief becomes I<amal 
l<han, an upholder of Pathan tradition taking revenge on the British 
for killing his brother. 'l'he latest stories are about heroes of Afghanistan 
in their battles with thc Russians, reflecting the current political situa- 
tion. 

A small percentage of tllese verse narratives fiiid tlieir w,~y into 
print; perhaps three dozen were available during autumn, 1983, in tllc 
form of little booklets of 40 to 100 pages with brightly illustrated covers 
which wcre sold for a few rupecs.la 'rhe largest selection was available 
in and around Qissa-khwani Bazaar; copies can also bc found for sale 
in littlc shops or on the footpatlis of towns elsewhere in the NWI;P. 
Some of the stories have also been printed by the I'ashto Academy with 
more dignified covers plus footnotes and introductions; these l~ave not 
generally been the versions sung on the cassettes found in the bazaars. 

Perhaps the most extensivc sourcc of stories is the singers them- 
selves. Printed versions, often in tatters, and composition b001is filled 
with hand-written verses are kcpt locked safcly in their tin trunks. 
Many of these narratives have been memorized by the singers; one singer 
offered a money-back girarantee if lie inissed a couplet in a narrative for 
which he no longer had a printed copy. Singers can and do extem- 
porize these stories, but the best known versions of the stories-those 
sung by professional musicians either in private performances or for 
sale in cassette form-divide the labors of composition and singing. 

'l'he fortrlal construction of these badalas is remarkably consistent, 
despite the variety of subject ~natter and the number of different pocts 
~ 1 1 0  write them.13 'I'hey are made up of couplets, either rhy~ning 
couplets, as in a Persian masrzavi (aa, bb, cc, etc.) or with an end rhyme 
(aa, ba, ca, da, etc.) like a qasida or ghazal.14 The  couplets are grouped 
into units at the end of which there is a couplet with the poet's name, 
paralleling a tradition of both Persian and Urdu gkazals. After this 
signature couple, a new sct of couplets beigns which will usually change 
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in end rhyine (if rhyming couplets were being uscd) or sometimes 
change the type of rhyme scheme itself. 

As well as marking formal changes in verse patterns, these signature 
couplets have at least three functions: (1) for discourse: in providing 
formal points at which the poet can identify himself and state his views; 
(2) for structure: in dividing the structure of the narrative into smaller 
units, the " building blocks " of which the narrative as a whole is con- 
structed; and (3) for performance: to provide convenient breaking 
points in performance for instrumental interludes or for breaks in the 
performance itself-tea, a meal, or a night's sleep. 

The  first two functions can be seen in the following translation of 
some portions of a story by Ali Haidar, whose pen-name is Joshi, a folk 
poct from Smela but living in Takht-i Bahi in 1983. I t  is a story of 
conflict with a tribal framework, and hinges on the rivalry of paternal 
cousins, a notable feature of Pathan society.l"t least two printed 
I'ashto vcrsions were available in 1982, and at least three commercially 
produced tapes were also available in 1983.16 This version is taken 
from a Lok Virsa tape sung by Ihsanullah and recorded by Mumtaz 
Nasir in 1982; the couplets are numbered to permit the rcader to gauge 
the proportions of untranslated couplets, which are summarized in 
brackets.l? 

'l'his story consists of twenty-six units; all the signature couplets 
have been included here with Konlan ~~unlerals  for rcferenccs of this 
paper. 'l'he couplets of scction I use an end-rhyme scheme based on 
-atzd (couplet 1 : qand " sugar " and &wand " taste " ; 2: (Hccvi-) Cand; 
3: (bu-)latzd " tall ", through 10: (tsar-)gand " plain(1y) "). Section 
11 has rhymed couplets (11: (ca)ycTn " clear " and @iin " Khan "; 12: 
yzd  " nlcmory, mind " and (Rnttt-)diid, through 25: uCat " up " and 
( i j6-)x t  " per~nission "). Section 111 also has rhyming couplets; there 
are about an ~ q i ~ a l  number of rhymed couplets and end-rhymed cou- 
plets in the story as a whole. 

'I'ExT: 'I'IIE S ~ K Y  OF RAMUAU K I ~ A N ' ~  
1. 1'11 tell you a story as sweet as sugar. 

While listening, see how it tastes! 
2. 1,end ear to it! There was a young man named Ramdad. 

IIe was living in the village of Harichand. 
3. Everyone got pleasure from his face- 

Wheaten complexion and courageous, tall in staturc. 
4. At the time Ramdad turned twenty, 

There was no one so lucky as he. 
5. His reputation for gcncrosity spread in all directions; 
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t i e  passed his life with head held high. 
6. Brave men please everyone except their cousins; 

Those cousins finally made trouble for him. 
7. Is there ever room in hearts of cousi~is 

When one is miserable, the other so honored? 
8. 'l'hcy found enemies for him in place aftcr place, 

Though Ramdad had not liked doing wrong from the 
start. 

9. 'l'here is this proverb, " One who is boxed in battles himself 
out," 

So the brave Mohinand put a sworcl under liis arm.'" 
10. Just lwep yourself from them, Ali Haidar! 

Don't plainly treat the enemy as trifling! (1) 
11. Now for you I'll make the whole story clear; 

'l'here was no doubt about Ramdad Khan's courage. 
12. I<cep in mind the other brother named Ghazan: 

Ghazail was senior to Kamdad in age. 
13. A talebearer among them was making mischief, 

" Hey, Ramdad, I'm telling you the truth! 
14. Yesterday I heard about your cousins; 

Many people are stealing around in search of you! 
15. I've told you in private the secrets of your cousins; 

Keep to yourself, don't trust enemies. 
16. 'l'hey tell this thing to one ancl that to another; 

In  a little while they'll desolate their house." 
17. Kamdad then said, " Ghazan, my brothcr, 

I,ctls either take our household ancl go from this land, 
18. Or allow rile nly wish, older brother- 

llave the fun of seeing me fight tomorrow. 
1 l 'he cousins havc plotted for iny death; 

'l'hey'rc setting snares for me in place aftcr place. 
20. Ileath will indeed thus once come at the end; 

I'll go to fight tomorrow, if you agree. 
21. Eithcr I will put the enemies bcneath the earth, 

Or the time for my turban will havc passed away. 
22. Either I will scorch mysclf upon the sword, 

Or I will put them beneath black earth." 
23. 'l'hen Ghazan said, "All right, don't be patient, 

I don't think that you should be constrained." 
24. Night passed, God help us, morning comes; 

Ramdad Khan and Ghazan go off to fight. 
25.  0 Ali Haidar Joshi, they got up! 



I \ 1hc.y left, they're getting their 1)arents' per~nission (11) 
2 Kamdad Khan and Ghazan prepared lor bdttle; 

'I'hey went, they stood before their pdrents. 
27. rl'llesc words cdine frorn his lips, 

" Our dear father, learn of this! 
28. Our cousins have harassed us in our honlcldllci. 

They've made a decent life difficult for us. 
0 .  'I'hey're laughing and nlocking us everywhere : 

We sit ashamed on our beds like thieves. 
30. 'l'hey don't uilderstand the strength of my sworcl. 

If they did, then they wouldn't act this w'ly. 
31. Give ine permission to go after them, father! 

My brother will go with me, not stay home." 
32. IIis father said to him, " Ramdad, my son, 

Make your heart patient, don't go to fight! 
33. I'ack up the household, leave for another village; 

Malie an effort to harm no one! 
34. If you brothers both arc thus unitcd, 

All the land will be a garden rose for you. 
25. I'm a graybeard, children, heed my prayer! 

llon't refuse this request of mine! 
36. It's better, Iiamdad, to be mceA, but if that c.ullt be, 

May your sword not fall bchind in blows." 
37. No\-+ Ramdad packs up the household, Ali I-Iaiclar! 

No back talk to his father came fro111 his lips. (111) 
38. 'I'hc tree which gives fruit by God's power, 

Suffers being hit by stones every time. 
35). No onc throws stones at a fruitless tree, 

For there would be no good or worth in that. 
40. I t  \YCIS quite difficult, yet he would [lot anger his fatllcr; 

Ramdad migrated from his village. 
41. I le  built a fort in Koper ; 

Hear the new tale after that, young In<m!Lfl 
[Tire Raizizai do not want Aim there, and he wants to j i ~ ~ l r t  hack.] 

53. Idis father has given him permission, he has n~ountccl his 
horse ; 

Each one will demonstrate with strength. 
54. O Ali Haidar, people were surprised! 

With what miracles will Ramdad fight! (IV) 
[The jight takes place, Ramdad is victorious, but instead of killing off the 
survivors, he invites his captizjes home for a banquet.] 

71. O Ali Haidar Joshi, a mistake is being made! 



Itcal men never liltc srlcli acts. (V) 
['l'l~rp ,yl~ests ,go Irori~e, c11ld tlren i t r~i te  I<rrnzdad to tlreiv .r~illi/;rc~. :l.sc!f' I<l~tr~c 
/row ta1zc.s I?crmdud's side, but Z e b ~ t l i  still rfgmr.ds /rim cu (in e tz~n~y.]  

8 .  'I'cll thc story thinking well, M i  Ilaidar! 
I>on't let it go oft' uncl-rirrtcd. (Vl) 

[rlsuj  K I I ~ I I I  / I N S  his so12 swctrr io watclt urler Rn~r~tkicl, (rtrtl ~![f&/.s (111 111- 

,iitution cis l?ctrrzd~d is nbout to lea~e.1 
104. 0 Ali Haidar, Asaf now ci~llccl out, 

" \.Vhcthcr it's afternoon or night, don't worry! " (1'11) 
[IZanlctcict's cirenzit:~, i~zclz~dir~g Zebani, itlvitr I\'unrdrrct's r.oz~si/rs to c.onzc8 
c r ~ r r t  ~ o i r ~  ill jigltti~rg Kum(tnd, wlzo will t ~ o w  be l~c.lped by L~lscf .  Ilicc~rrdcrd 
lcarr~s of this, nrld knows he'll have to jiglzt.] 

122. I'athans clon't see their own death, f l l i  IIaidari 
On a point of llonor they jump from a cliff. ( V J J l )  

[,.I totcll c?f oz.er Iru~rdred nietr, iircludi~r~ Asnf cu~d Iris son, (ire ~ , ~ t / ~ r v c d  to  
jiJ,drf. ] 

132. Now Itamclad gocs off to fight, i\li II:~icl;u-! 
I {is goodness is rcn~enlbcrccl by Asaf lill;111. (11) 

133. ltaindad went and stood in his line; 
Il is enenlies werc all in danger. 

134. l i e  says, "All will go unclcr the earth tod;ty, 
Or all will be filled up  with the blootl of Ita~nclnd." 

1-35. I hcarcl this proverb from long ago: 
'l'hough a cousin can't yet clean his nose, 

136. A cousin ncvcr fears a cousin, 
'l'hough one's of eagle's wcigl~t, the other, a pigeo~l's. 

137. il cousin never bcco~ncs yours, is the proverb; 
Ilon't be lnislcd by his clothes, he is thief at lieart. 

138. lt:und;~d Khan gocs out at the llcaci o C  his troops; 
\$'it11 him are tllc upright Inen of Asaf I<han. 

1.39. On the other sidc, his cncmy's powcr 
Is cqwal in bo t i~  young inen ancl weapons. 

140. 'I'hc troops' leader on the ot l~cr  sidc was know11 as Zcbani; 
I-lc was then opposite Asaf Iihan. 

141. llaill Iihan was Zebani's full brother ; 
IIc thought hin~sclf superior to Asal in strcngtl~. 

142. ~ l s a f  Khan and Rarndacl werc on one side; 
Zebani was in front of his group. 

143. Whether it was Ilain Khan or Marjan or Isa lihan, 
You count them! Musa Khan was with thern too. 

144. I've mentioned a few leaders at first; 
'They all werc opposite Iiamdad. 



145. Coming face to face, they fought until twilight; 
Blood was dripping from every litnb of Kamdacl. 

146. Fine were lying in their blood; 
Only eight or ten survived. 

147. Only a few were left in Ramdad's group too; 
They also were scarlet red with blood. 

148. 'l'he mother of Iianlal became a martyr in this; 
She was put in grave in a front of the fort. 

149. Both groups were equal in young men; 
They fought face to face, playing with cach otlxr's heads. 

1.50. Both Ramdad and Ghazan's eyes were red; 
At night they climbed up into the Kachai fort. 

15 1. 'l'hus came a screatn, Ali Haidar Joshi, 
" Ramdad is climbing high up in the fort." (X) 

[Hunzdad destroys the enemy fort, and then he entertains his people] 
167. 'l'he guests took leave of him, Ali Haidar. 

A time so fine will never come again. (1);) 
168. 'I'hings were cheap everywhere at that time, 

Whether it was rice or ghee or chicken. 
165). Good cotton cloth cost an anna a ~ a r c l , ~ l  

There were no tnachines, the weaver used to mal\e it. 
170. God's kindness was on those pcople; 

Friends wcre truly devoted to friends. 
171. 'l'hc reason is that intentions were opcn; 

I'eople didn't slander onc another. 
172. But go now, you won't find friends anywhere. 

If one is found, lie won't come to your door. 
173. But 1'11 quit! I'll go after the story again; 

1'11 malic a try with Rarndad and Ghazan. 
[A yeur pusses and Ghazun goes Ouch to his village.] 

179. illi I-Iaiclar of Smela is saying these words. 
What outcome will result from Ghazan's going! ( M I )  

1%). At the time that Ghazan mounted his horse, 
His sister pleaded much with him: 

181. " 'l'he sun is setting, the dark of night is rcady. 
Spend the night comfortably in my house! 

182. Some ten or eleven hundred people are waiting for you, 
So pass the night at home, not in the grave." 

183. Ghazan then said to her, " My sister, Zargara, 
The cousins will taunt me tomorrow; 

184. ' Ghazan is staying there out of fear! ' 
Because of the taunting, I'm going on my way." 
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[The cousins surround him, as his sister had warned.] 
189. He killed three persons, Ali Haidar, 

And Ghazan too fell face down on the earth. (XIII) 
[When Ghazan's horse returns, they go to Jind his body.] 

202. When Ghazan was found, Ali Haidar, 
Alas, alas, the verses about him are burning. (XIV) 

[Everyone was now afraid to jight Ramdad, who wanders around, ,yriec~in,o 
o 7 ~ r  Ilis hrother. When Asaf Khan cautioned him not over-confident:] 

228. Ramdad said, " I by myself am greater than they. 
I'm a lion in this world, Asaf Khan. 

229. Tf anyonc sees me with eyes awake, 
They'll not sing badalas again, by God. 

230. Tf I'm caught asleep, Asaf Khan, 
Then don't put the blame on my swortl." 

231. When Ramdad Khan said that, Ali Haidar, 
Asaf Khan talked, laughing. (XVI) 

[Fine or six years pass; then his enewly hears that Ramdad naps under n 
rlr~nar tree.] 

249. 'I'he heart of the poet, Ali Haidar, is in pain over this. 
I think he shouldn't die whilc sleeping. (XVII) 

[His sister, Zavgara, has a bad dream:] 
259. In her sleep, Ali Haidar, she was calling out: 

" Get up, get up! Why are you laying there unaware! " 
(XVIII) 

[Hi.$ enemies succeed in shooting him and go to his hotue.] 
268. Thc  enemies returned from it, Ali Haidar! 

As a group, they attacked Kopar. (XIX) 
269. After the death of Ramdad Khan, of enemies, 

The  eyes were red: listen to this, friends! 
270. They entered the fort of Ramdad Khan, 

They looted Ramdad's house; that was their wish. 
272. They brought out from it much wealth and weapons; 

They divided this legacy of those brave inen. 
272. Ramdad was lying languid-eyed upon the earth. 

As if dyed red with his own blood. 
273. Briefly, his property is divided into three parts; 

After that, the women are distributed. 
274. There was one wife of Ramdad and two of Ghazan; 

The  battlefield was empty as men all laid hands on them. 
275. There's not just one cousin that I'll remind yo11 of; 

Marjan was the head of them all, I heard. 
276. Shah Khan said, " Wife of Ramdad, get up!  
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Choose a man from these young fellows! 
277. Become the lady of whichever man pleases you 

Go straight off with him! "-those were his words! 
278. Ramdad's wife said, " I t  will not be like that! 

I'll never allow another's hand on my hair. 
279. Silence your mouth on such matters, Shah Khan, 

I'm not eager for other husbands. 
280. For Pathans, there's but one husband; he died; 

Cousins, kill me too on top of him! 
281. I t  was Ramdad's face I kissed. 

Never will my red lips kiss another." 
282. Shah Khan took up his sword after that; he went for her; 

God, what a time of sadness that was! 
283. In short, he cut that lady's throat; 

Iler braids were red with blood, her collar torn. 
284. Her parents looked at her, A\i Haidar! 

There was no one to deliver them, Muslin~s! (XX) 
296. Such was that time, Ali E-Iaidar of Samela; 

Pathans revenged themselves as stones break stones. 
(XXI) 

[Ghazan has two wives, one of whom is killed for refusing to marry, but 
other, Mirokhila, is allowed to live without remarryinx.] 

307. Mirokhila was a widow now, Ali Haidar; 
She did not dishonor the brave man lying in the earth. 

( x x r  r) 
308. Mirokhila said, " Ghosiya, you legacy eater! 

I say to look at the earth over dead Ghazan! 
309. 1,eave me some things, two beds; 

Put anything else on your heads, take it away! 
310. That's perfectly fine, I'll make myself a servant; 

I'll throw filth of strangers on the dungheap. 
31 1. 1'11 pass hungry days in my own house ; 

Why would I bring shame to such brave men ! 
312. T'll guard Ghazan's reputation to the doorstep; 

I'll not until my death put khol on my eyes again." 
31 3. That she said; R4irolrhila took on widowhood; 

She passed her life in great hardship. 
314. Come, take a look at women now; 

All they do is heap slander on one another! 
315. Thc  females now indeed are so powdered up 

By that they Iwep the men controlled.2" 
[Tlie poet cot~ti~~zres to list the fnrrlts of u~oderti wonreii, conclr~ding:] 
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323. In olden times, such ladies did not come into the world; 
The  modern ladies will ruin your house, people! 

324. Now make a rubaci on this, Ali Haidar! 
Don't let the evil eye come quickly to these verses. 

(XXT I I) 
325. T,ord, lct no one be a husband to a slut! 

A well-born man gets sick of life with hcr. 
326. nravo for Mirokhila in her widowhood! 

She passed her life in modest respectability. 
327. A well-born wife is very dearly gotten; 

Unfaithful wives are cheap wherever you look. 
328. Now I'll explain to you the situation about Ramdad; 

Each man among the Mascuds was making lament. 
329. " 0 Ramdad, your heart was like a lion's; 

Every man would leave the field to you. 
330. You'd learned every style of swordplay; 

All the Ranizai were awed by you. 
331. Gct up, get up, so I can pay you a visit! 

You must have left with many longings in your heart. 
332. Neither son nor daughter was born 

On whom we could revive love for your life. 
333. We said many would be lying dead with you. 

Broiled by the gun on your shoulder belt. 
334. Your own pride has struck you down, Mohmand youth, 

You never were afraid of anyone! 
335. Whether it was horses, cows or buffalos, 

Your cousins have taken them off to Harichand." 
336. Thus it happened, Ali Haidar of Smela! 

They took off the bier of Ramdad, they went off. (XXIV) 
[After jiirther lament .for Ramdad, the narrative turns to his sister, Zar- 
gara, who is being taunted f o ~  allowing her brother's killer to walk nbout 
~~nnvenged.  She gets Mascuds and S a j s  to help her and t h ~  JTRht h~,,ains.] 

361. That  was the time without laws, Ali Haidar; 
There was no English government in it. (XXV) 

362. Tlam Khan was captured in that fight; 
The  Mascuds and Safis were completely surrounding him. 

363. Rlows came down on him from every side; 
He became powerless, quite wounded in the end. 

364. At that time the sister of Ramdad Khan came up  to him; 
She had in her hand some knife or sword. 

365. Ilam Khan said to her, " Idisten, Znrgara! 
I too mas a lion like Raxndad. 



366. I'm dying anyway, don't strike the dead with a sword; 
Go, go away from me, get back! 

367. 0 Lord, don't put a woman's name on me! 
If a man cuts my throat, then well and good! " 

368. There is a great secret in the words of Ilnm Khan, 
Which the feebleminded fro111 nuncr don't understantl. 

369. Wlicn Zargara heard those words, 
Shc did not ignore the enPmy's request. 

370. She went back following behind her group; 
Many people were laid beneath the earth that clay. 

371. Ilam Khan also gave up the ghost that day; 
When the appointed time has come, there's no delaying it. 

372. Thcre weren't just one or two for Ali IIaidar to mention ; 
Seven persons from Lliartcr werc wounded in it. (XXVI) 

[End of tr.ulislntion] 

 ISC CUSS ION 
I,earls of Di.srourse. There arc several levels of discourse within these 
narratives. One is the speech of characters within the story, which 
will be discussed below within the context of couplet structure. 

A second level is the poet speaking to the audience. For the most 
part, this is poet's narration of the story itself. I n  addition, there are 
the poet's remarks which are addressed to the listener. These come in 
two forms, one of which is formally marked by the signature couplets. 
The  other form occurs within the narrative and is of varying lengths. 
Thc shortest of these is a vocative or phrase used to draw the attention 
of the audience. Often it is just a word or two, as "Young man! " 
(41), " Friends! " (269) or " Muslims! " (254). These are stated in 
terms of listeners (e.g., 2: " Lend an ear! " ; 135 : " Hear . . . " ; 269: 
" Listen . . . ") rather than readers. 

Sometirnes the remarks are related to the progress of the narrative, 
as in 173 above, or in couplet 348-349 (omitted in translation), where 
the poet says that he has finished Rarndad's story and will now go to 
that of his sister, Zargara. At other points, the poet may cominent 
on the characters (11,326), and the comments may also be of a more 
general nature (e.g., 314-324)."J One result of this interplay of plot 
nncl comtnentary is to set the story opcnly into the poct's own set of 
social and cultural vG '1 1 UCS. 

Yet another type of comment is some appeal to authority. In  this 
story, it is limited to quoting provcrbs. TIowcver, in n 1)~dcllo about 
C'halnnny Khan, tlic poet, Jamslied, says, " 'I'llis is not a lie, it's a truc 
story," ~ v i t l l  (very coril3lct " worth il ruby." 111 a htr(l(rln :11?o11t K;unnl 
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Khan by Muhammad Husain, the poet assures the listeners that there 
are not five grains (lit. one mijqZl) of falsehood in his story. In  tales 
not dealing with local events, a poet may say that he found the story in 
a book, and may even cite the language (e.g., Urdu in the case of Gul and 
Sanobar by Aman Gujerati) in which his source was written. There 
are no claims of originality or creativity where subject matter is con- 
cerned. 

A third level of discourse is between the performer and audience; 
this will vary according to the type of performance. The  performer 
may make decisions regarding the choice of story as well as the por- 
tions of that story to include, the length of musical interludes, and the 
additions of non-narrative passages. These decisions may depend on 
the purse of the sponsor, and also on the audience's reaction during 
performance. Even within the rather limited time-frame of com- 
mercial tapes, performances of a given version of a particular story vary 
considerably. Narrative units may be omitted or couplets from sev- 
eral units joined together (as in section XXV above at a private per- 
formance: see n. 14); sometimes there appears to be a pattern of drop- 
ping alternate couplets from an existing folk text. Other additions 
can include advertisements for the shop producing the cassette, sung 
with no change in rhythm or melody.24 

The Narrative Structure. These units ending with a signature couplet 
provide the poet-writer with a set of building blocks for his total com- 
position. The  first section commonly introduces the main character(s) 
and gives a general background, as in the story above. This is some- 
times preceded by a section recounting how the story came to be writ- 
ten or, if it is a religious story, a section praising God and the Prophet. 
Once the story starts, the sections each tend to be units of action or to 
focus on one or two particular characters. The  signature couplet is 
like a chapter ending, and folk texts in fact often have section titles and/ 
or numbers following these signature couplets. 

These units frequently end with a change in physical location that 
either has just taken place or is imminent. Thus in the preceding 
story of Ramdad, he leaves his original village (111), he goes off to fight 
(IV), guests leave (VI), Ramdad leaves (VII), and Ghazan leaves (XII). 
Sometimes the departure is from this world: Ghazan dies (XIII), 
Ramdad's wife dies (XX), he dies (XXI), and his killer dies (XXVI). 

Many of these scenes fall into natural groupings. Thus a depar- 
ture is usually the end of a decision-making scene; this departure may 
be to a battle, planned or unplanned, and the resulting death-the 
hero, or a friend of his, or an enemy (preferably British)-provides 



another breaking point and a chance for the poet to comment appro- 
priately on the circumstances. 

The  scene then shifts to those who will carry out the next sequence 
of action. The  victor may himself bring home the good news, to be 
followed by a victory feast (section V above combines a battle and a 
dinner given by the winner to the loser; X has a battle, with the victory 
feast in XI). News of a death may be carried home by the loser's friend 
or his horsc (XIV) and a scene of lamentation follows logically; plans 
for revenge may be another succeeding sequence. The  news of defeat 
may be carried by telephones and telegraphs, relaying to the British 
headquarters the latest of Pathan deeds in the NWFP, and this too 
leads naturally to plans for another expedition and battle.25 

Physical scene shifts are not the only events that occasion the con- 
clusion of a section. A hero may spend time in thought and decidc 
not to fight; the conclusion of the thought process is the end of a mental 
battle. I3e may also seek relief from his customary obligations by 
retreat, for example, to a neutral tribal area or over the border to Kabul. 
Sooner or later, however, conflict comes again and the sequence is 
repeated. These sections thus form sets of units from which a number 
of these badalas are constructed. 

The  tales of romance-which, despite the billing of both hero and 
heroine in the title, are still basically about the heros-are likewise built 
up from the smaller units.26 An encounter between lovers replaces 
a battle and the ensuing scene of tears may be for separation from a 
still-living lover. Later events of the stories usually ensure that the 
lovers not only do not live happily ever after, and a number of battle 
sequences occur in the romances too. 

Sometimes the units do not have physical movement but rather 
provide a way to focus on a single character. This  may be a mother 
or friend in a lament (XXIV), a wife protesting (XX), or a protest fol- 
lowed by the poet's comments on it (XXIII). A letter and reply, for 
example, provide similar sequences. 

What is perhaps as interesting as the use of building block con- 
struction is the poet's choices about what are not stopping points. Rat- 
tles are, for example, complete units which are generally not broken 
up. The  hero's failures (death excepted) tend to be downplayed. In 
the story of Chamnay Khan, it is not the hero's imprisonment but his 
escapexhat is the end of a scene. In the story of Ajab Khan, the climax 
of a scene is the decision to kill Mollie Ellis's mother, a deed distasteful 
to a Pathan hero. The  signature couplet has Ajab Khan with knife 
in hand, an almost cinematographic representation. The  actual killing 
is done at the beginning of the following scene, as part of the scene 
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leading to the more significant act of Mollie's kidnapping. 
These narrative units ending with signature couplets thus contain 

sequences of action, many of which fall into patterns predictable not 
only in their logical sequence but also in their placement within the 
narrative unit.27 The  signature couplet then brings the story back to 
the poet-audience relationship, f ron~  which point it can continue with 
another sequence of actions. 

Cozlplet const~~zrction. One noticeable point about the construction of 
the couplets in these narrative units is that they are generally complete 
units of thought ( i .~. ,  enjambment is rare). Exceptions tend to be pairs 
of clauses joined by a conjunction, often of an " either . . . or " type 
(as in 17 and IS), or linlred modifying clauses (135-136) with flexibility 
in placement limited only by rhyme patterns.28 Furthermore, not 
only is each couplet usually complete itself, but within the couplets, 
the hemistichs arc usually complete clauses with a finite verb; so~ne 
rare exceptions can be seen in couplets 3, 139, and 335 above. 

Hemistichs with complete clauses imply at least two verbs per 
couplet, and many couplets have three and even more verbs in the111.29 
These stories are highly verbal in character-long on action and short 
on adjectives and imagery. 

The  couplets also have their own word-order patterns, and these 
can be seen in translation most clearly in couplets which involve dis- 
course of the characters.30 The  most common pattern is for discourse 
to begin in the second half of the first hemistich of a couplet. Less 
frequently, it starts in the beginning of the second hemistich and only 
rarely (never in this translation) does it start in the second half of the 
second hemistich (e.g., rarely will the hemistichs like those of 9 be - 

found in reverse order). Once started, the discourse usually continues 
to the end of that couplet; if longer, it then usually continues in units 
of full couplets.31 

Furthermore, the couplet position of the verb used to introduce 
speech is not independent of the choice of the verb. If wayal " to 
say " is used, it usually occurs at the beginning of the first hemistich of 
a couplet." When the entire couplet is discourse, and the verb of 
speech is in the second hemistich of the preceding couplet, some other 
verb of speech is often used, as is also the case when the discourse bc- 
gins in the second hen~isticll. Or, put another way, if discourse is to 
start mid-hemistich, this is usually ~narked by a preceding verb wayal; 
in the remaining cases, the beginning of a hemistich will mark the 
beginning of the discourse. 

Other coi~plets often show their own repeated patterns too, pat- 



terns which are not fixed absolutely, but rather fall into categories 
which soon become familiar to singer and listener, and therefore con- 
tribute to similarities of structure within the narrative units. 

These Pashto badalas are thus a genre in which couplets, patterned 
but gefierally independent of each other and themselves often com- 
posed of shorter clauses, are grouped together into sequences which 
form narrative units with endings defined by signature couplets. It  is 
n flexible form, which accommodates various levels of dialogue and a 
wide variety of subject matter. And it is an oral form which has suc- 
ceeded in adapting itself to modern recording technology, so that liste- 
ners today have a wide variety of stories to hear at the time and place 
of their choice which they clln purchasc in thc Ihzanr of the Storytel- 
Icrs. 

N O T E S  

* Pashto materials used in this paper were collected in collaboration with Pakis- 
tan's 1,ok Virsa (Lok Virse ka Qaumi Idara / National Institute of Folk Heritage 
(Islamabad)). I am grateful to Lok Virsa's director, Mr. Uxi Mufti, and staff, parti- 
cularly NWFP specialist, Mr. Mumtaz Nasir, for their generous assistance. I would 
also like to thank the American Institute of Pakistan Studies for a post-doctoral fellow- 
ship in Pakistan to collect materials. All views expressed are, of course, my own 
responsibility. 

This  paper was originally persented for an Association for Asian Studies Panel, 
titled " Heroic Narrative. Style and S t r ~ ~ c t u r e ,  " organized by Prof. Bruce Pray in 
1984, and I thank both my fellow panelists and the audience for their comments. A 
book-length set of translations of these Pashto verse narratives is in preparation with 
the help of a grant from the United States' National Endowment for the Humanities. 
The  abbreviations, CX, AX, and A-D refer to the stories about Chamnay Khan, Ajab 
Khan, and Adam Khan-Dur Khanai, respectively, which mill be included therein; 
the numbers are the tentative couplet numberings. 

Spellings are more or less consistent with Platts' A Diriiont~ry of Urrlrr, Cl~rssicol 
Tlinrli, tr11d I?n~lisl~,  but macrons and other diacritics have generally heen omitted 
evcept in parentheses and for specifying rhymc schemes. 

1. I L I S ~  " vernacular " for languages and dialects native to a region; it is in- 
tended to contrast with both literary / classical 1:lnguages and " national " languages. 
In Pakistan, Pashto is the official regional language of the NWFP. A number of 
I'ashto speakers in Afghanistan and Pakistan also have Persian as a second language. 
T h e  national language of P;il;istan is Urdu, and university classes are usually in Eng- 
lish. 

2. T h e  forthcoming Aiiothrr Tlorvrony: Nrzu Esscrys on tlrr Folklore of Indjir 
includes not only a new collection of recent stildies (mostly Hindu-related) but also 
an introduction by Stuart Blackhi~rn and A. K. Ramanujan providing historical perspec- 
tive on folklore studies in South Asia and noting the need for more s t~~ t l i e s  of non- 
Ilindu traditions (ms. p. 38). 

3.  I,evy, 1967: 81 (Persian text: S'ullers 1877-1879: 11, 523: 1-2). This 
implies a two-step process involving :I speakrr (s~rkJti~r-~ri) and a singer (snrmnrlrr); 
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the type of music referred to (rcilni&) is also a word used in a compound (rciltlid-gar) 
equated with " minstrel " (see Boyce 1957: 24ff.) The functional split between poet 
and singer is also discussed by Levy (1969: 31) who uses the term ravi (rcivi) for the 
singer. The  latter is used by Pashto folk poets, particularly at the beginning of a new 
section after, for example, a digression (CX 57: " The  rcivi resumes the story, hear 
the account! ") or where there is a shift in location (AX 148 " The rcivi says that when 
Ajab Khan came home . . . "), but the term seems to imply the source of the original 
story, not the poet or the singer of that particular version. The only major study I 
have yet seen on modern performance of the Shah-izaiiza is on the coffeehouse prose 
recitations which are interspersed with chanting of the verses (Page 1977: 118, n. 1). 
Narrative singing in Persian of Afghanistan (Dari) has been studied by Sakata (forth- 
coming). I t  appears to be an Iranian tradition dating to pre-Islamic times which 
survives in several modern Iranian languages (Boyce 1957: 42-45). 

4. The  bookshops are found on the right side of the street (coming from Kabuli 
Gate) today, and in the maze of lanes behind it are the shops whose owners are the 
major sellcrs and producers of these cassettes, and sometimes the commissioners for 
versification of the stories. Several musicians have " studios " on upper floors of 
buildings in these lanes, and writers of these badalas pass through the bazaar at various 
time, thus creating a network of business, friendship, and sometimes kinship rela- 
tionships. 

5. An interview in Dec., 1983 by Lok Virsa's Mumtaz Nasir with the owner of 
the Sherbaz Khan M ~ ~ s i c  Center of Qissa-khwani Bazaar concluded with one side of 
the 30-minute tape devoted to a listing of singers and titles of badnlus in stock. There 
were over 400 different choices with over 130 titles by the most popular singer, and 
over fifty by two other singers. Altogether there were twenty singers represented in 
the hadaln stock, mostly singing alone, but somc listed in combination. 

6. See Blumhardt (1965); these early texts date only to the mid-17th century. 
7. The  bndaltrs themselves sometimes mention the singing of hadalas, as in 238 

above. The  traditional setting was a men's guest house (!~trjra), maintained by wealthy 
individuals and used for entertaining, relaxing, and sleeping, but now being replaced 
by sitting rooms (Lindholn~ 1982: 22). A village performance might simply have ;I 

singer playing his rebab, accompanied hy a drum consisting of a large clay pot (irlnrrgni). 
Professional singers have always llcen available for hire, and with modern trans- 

portation, they are no longer dependent on local patronage. 'The professional mu- 
sicians typically have a group consisting of one singer and two instrun~entalists, one on 
a rebab, a stringed, plucked instrument, and one on drums usually tctbla; a harmonium 
lnay also be included. 

There are also a number of singer-poets, who improvisc and sing these stories; 
even singers working from tests makc a n ~ ~ m b e r  of major and minor changes while 
singing. 

No s t~ldy has yet been done on the distinctive music style of this form of narrative 
singing; an anonymous article asserts that the melodies of badnlas are " based on somc 
raaga, mostly Peelu or Zila " (Pakistan Quarterly 1962: 22). The meters of Pashto 
poetry are based on stress (MacKenzie 1958); a system with fourth syllable stress fits 
well into rhythmic patterns in music consisting of 8, 12, or 16 beats. 

8. There were at least three printed Pashto folk texts of Yusuf and Zulaikha 
available in 1983; they generally seemed to parallel the version by Jami in Persian with 
the couple's rejuvenation at the end. The  story is popular in other vernaculars of 
Pakistan: see Jatoi 1980: 4, 48, for Sindhi and 11, 13, 16, and 39 for Punjabi. But the 
story's popularity is not limited to hluslim countries; a mus'ical version by Lloyd 
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Weber and Tim Rice with lyrics in English ran for almost two years on Broadway in 
New York as " Joseph and the Amazing Technicolor Dreamcoat." 

9. Jalat Khan and Mahbuba is said to be of Persian origin (Johnson 1982: 68) 
but has now been assimilated into Pashto. A more deceptive case is the tale of Yusuf 
Khan and Sher Banu, whose title likewise appears consistent with a Pashto origin and 
whose cegative development was taken as " un des premiers critkres permettant d'iden- 
tifier un conte comme spkcifiquement pashtun " (Johnson 1982: 71). However, the 
author gives his source as a Persian book whose handwritten pages were being used to 
wrap medicine (cf, interview of Ali Haidar Joshi by Mumtaz Nasir (Lok Virsa: un- 
published field interview translated into Urdu: Jan. 25, 1982: 3-5)). 

10. Thus a fairly recent story about Taj  Muhammad and Namru tells of the 
elopement of Taj Muhammad with Namru, whom he had wanted to marry before 
forced to marry someone else. Problems with arranged marriages and the question 
of polygamy have been the subject of some discussion in women's magazines (e.g., 
" Second Marriages: another bid at happiness " anonymous article in Sl~c,  Dec. 1983: 
46-48). 

11. Blackburn (1978: 136-137) cites historical ballads in Tamil with prota- 
ganists who die fighting with the British or who defy local social authorities. There 
are several differences between these heros in Pashto and his in Tamil; in particular, 
the Pathan hero is usually a khan (a title indicating its possessor is one of the landown- 
ing elite of a village) and, as a Muslim would, not be associated with a local deity (cf. 
147). 

12. For a listing of some of these folk texts in Pashto as well as other languages 
of Pakistan, see Jatoi (1980). Pritchett (1981) has done a historical study of these folk 
tests in Hindu and Urdu. 

13. While working on a selection of twenty folk tests, I have fo~tnd almost as 
rnaily authors, whom I believe to be still living. Several prolific authors have been 
interviewed; tapes of the interviews are held by Lok Virsa. 

14. Infrequently, both forms appear in the same section. Thus in section V 
above, the section begins with an end-rhyme pattern and then switches to rhymed 
couplets for the remaining thirteen couplets of the section. In section XXV, there 
is likewise a switch but in this case a change of end-rhymes: (the firsf twelve couplcts 
end with -cir (wdr, tayir, etc.) and thc last thirteen couplets end with -airg (jang, ucttrg, 

ctc.). This appears to result from the singer's joining of two difiercnt sections of 
test with the on~ission of some intervening couplets, incl~tding the signature couplet. 
See also the discussion of three forms by Namdani (1981 : 74). 

15. In  Pathan socicty, the emphasis " on thc role of male cousins . . . is per\.a- 
sit-e in all socio-economic dealings " (Ahmed 1977: 17). 'The violence depictcd in 
this translation is not unusual; Lindholm (1982: 67) found that scven of seventeen 
liillings of men by men werc either of close cousins or thcir servants, and many other 
lights ended just short of death. Upon the dcath of a man and his sons, his property 
reverts ot his brothers and thcir male children. This practice of inheritance through 
males only thus provides a strong economic basis for cousin rivalries. In this transla- 
tion, " cousin " should be everywhere understood as paternal cousin (tarbir); some 
of my informants suggest " enemy " as a more accurate translation. 

16. One text (Hamdani 1981: 308-336) has an accompanying version in Urdu; 
a second text has been published by the Islamic Bookstore (Islami Kutub Khana, no 
date; 64 pp.; purchased, 1982, for Rs. 2; cover page title: Nawe Qissa da Ramdad 
Khan Ma~zzare ("The New Story of Ramdad Khan the Lion ")). The latter version 
has fifteen couplets about the hero's sister, Zargara, following the translation above. 
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It also has other interspersed verse forms, including the rubaCi referred to in couplet 
324 above. The  commercial cassettes of the story were by Wahid Gul, Fazli Qay- 
yum, plus a third labelled " Iiahnldad Khan and Pir," by two singers, Muhammad 
Jan and Ghulam Nabi. 

17. There are several breaks in my copy, which may or may not be present on 
the original tape. In  this story, couplet 168 has been added to fill a tape gap and the 
last two couplets are added where my tape has bcen cut off in the middle of a musical 
line. These three added couplets are taken from thc Islamic Bookstore folk text 
which the tape follo\vs fairly closely; each signature couplet i~si~ally corresponds to 
the end of a section (payuk) in that text. No attempt to indicate musical interlltdes 
has been made in the translation. 

18. The  hero's name (rimdiidj is not related to the Hindu name, (r:im(a)), com- 
nlon to the South Asian subcontinent, but is a Perso-Arabic compound whose first 
element (m!zm " mercy, compassion ") has compensatory vowel lengthening with the 
dropping of an aspirate, a common linguistic phenomenon in Persian and Arabic bor- 
rowings into I'ashto. 

19. Mohmand refers to one of the I'athan tribes; others in this translation arc 
tlie Iianizai, the Mascuds, and Safis. 

20. In  this story, " fort " translates qal'a, a word usually used in South Asia to 
mean a (military) fort, but also used in some budrzlcrs for a house or cluster of houses. 
With their courtyards surrounded by high, thick walls, thcse houses give a fortrcss- 
like appearance, hence the translation here. 

21. An untza was 1/16 of a rupee. 'I'hc Pakistani rupee was about 18/US,B1 
in 1985. 

22. The  translation here follows the Islamic Bookstore test. 
23. For the LISC of story materials for social comment in other Iranian tradi- 

tions, sce Page (1977: 79-80), who gives examples from coffeehouse reciters of the 
Slznlr-ttuttru that are similar to some of the comments in Pashto badalns. 

24. For examples of some changes in texts, the insertion of Ya Qorburl! and 
of an advcrtisemcnt, see Johnson 1982: 25-26, 81, and 87. 

25. These sequences have some parallels to the type-scenes in hliddle English 
romances examined by Wittig (1978: 112-113, 'l'able 6), which are divided into Plan, 
Scene, Challenge, Battle, and De;~th. 

26. The  length of the units seclns to I,e sotne\\,llat longer in the romances; fur- 
ther~nore, the popular versions of the rom;lnces generally seem to have been written 
somewhat earlier than those which focus on conflict, whether tribal or with the British. 
Giving the relatively recent development of rccording technology, it is dificult to sa> 

whether there has bcen an underlying change in the length of thcse narrative units, or 
whether this is the result of a gradual process of dropping of some signature coupletb 
so that formerly separate units of an original composition are now conflated. ' I ~ I I ~  
scctns to have occurred, for example, in section XXV above, where it might ha\e  
passed unnoticed if the rhyme schemes of both sections had been rhyming couplets 
instead of end-rhymes. 

27. In general, the narratives are linear in time. One exception is Gul and 
Sanobar, which has a frame story. Another recent exception is a story about the 
Storyllers' Bazaar, in which the hero, Habib Nur, is told a story about his father which 
took place before he was born. The  telling of the story functions as a flashback tech- 
nique, where the listener is taken back in time, rather than forward, as would have 
been the case if the father's story were told first and then the son's followed that. 

28. T h e  independent clause is the first half of 136, but the last halves of 135 and 



136 could be inter-changed if the rhyme scheme were all end-rhyme. 
29. Thus in the first twenty-five couplets, for example, only onc couplct (3) has 

only one verb, four couplets (2, 15, 17, and 20) have three verbs; and three couplets 
(9, 23, and 24) have four verbs. 

30. Pashto has an underlying SOV (Subject-Object-Verb) word order; whereas 
English has SVO. The punctuation marks, including quotation marks, are not found 
in the I'ashto text, and have been added for the translation. One conventional alterna- 
tive for a quotation mark is a discourse-marking particle, such as i t i  in old Indo-Aryan 
or the particle hi of (New) Persian which has been borrowed into HindiIUrdu. Pashto 
has a particle (ti) functionally similar to that of Persian which is often used with certain 
\.erbs of speech. The position of the discourse within the couplet appears to decrease 
the need for a disco~trse marker: only in one couplet (23) of this translation is discourse 
preceded by the particle which in turn is preceded by the standard verb of speech 
(zvcryal " to say "); in one other couplet (9), the particle introduces a proverb. 

31. Some exceptions do occur; for example, with discourse within discourse, 
or \\zit11 an answer in the second half of a couplet (221), or where the poet adds a phrase 
(275). 

32. Although the use frequency of the discourse particle (cf. n. 3 above) in the 
19th and 20th century South Asian narrative has not (to my knowledge) received 
comment, a lack of diversity of verbs of speech has been noted by Pritchett 1981: 165. 
For verse forms modeled on or borrowed from Persian prototypes this should perhaps 
not be surprising. The  Shah-narrta, for example, uses forms of one verb, gtdtarc ' to 
say ', the great majority of the time, regardless of the impression given by translators. 
'I'hus Levy (1967: 134-136) has thirteen cases of discourse (excluding four quotes 
in quotes); in ten of these, the Persian text has grrft " said " (3rd sing.). EIowever, the 
translation has " said " only fivc timcs and " saying," " retorted," " returned," " in- 
quired " and " replied " once each. In the case of a 20th century oral prose narrative 
in I'ersian taped in Herat (Rlills 1975), one verb (gtrftan) is used for discourse 99 out 
of 100 times (the exception being " to ask "). In  the Pashto text of this translation, 
some form of zucryal is used to introduce disco~irse nine times; it has always been trans- 
lated with some form of " to say." 
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HAND-OUT 3 
THE CONCEPT OF CHILD FRIENDLY SCHOOLS 

 

Concept of Child-Friendly School  

Education is a basic human right and has been recognized as such since the 1948 adoption of the 
Universal Declaration on Human Rights.  Education promotes an individual to reach to one’s full 
potential, nurturing internal strengths and a sense of dignity.  Education is considered as one of the 
most effective strategies for nation building, enhancing national unity, developing national identity 
and a sense of respect to one’s own culture and that of others.  In short, we may say that a country’s 
education status mirrors the status of the country and its people.  

Principles of Rights of Children  

To ensure quality education for all students, the Child- Friendly-Schools (CFS) framework is guided 
by four major principles derived from the Convention of the Rights of the Child:  

• Non-Discrimination,  
• Best interests of the Child,  
• Survival and Development and Participation.   

Child Friendly Dimensions 

The CFS framework includes three main dimensions:  

• Inclusiveness,  
• Child-Centeredness and  
• Democratic Participation. 

Inclusiveness: All children have a right to education. Non-discrimination means “welcoming and 
educating all children regardless of their gender, abilities or disabilities, economic situation, 
ethnicity or religious beliefs” (Art. 2). Access to education is not a privilege that society grants to 
children, it is a duty that society fulfills to all children.  Schools need to be actively involved in 
ensuring that out-of-school children are enrolled (“child-searching schools”).  Beyond enrolment, 
it is also about helping children stay in school and benefit from what it has to offer.  This requires 
fair, transparent and non-discriminatory rules, strategies, provisions and measures in place to 
address the barriers that prevent eligible children from participating in education equally.   

Child-centeredness: Following a child-centred approach, the whole education system stands 
behind every individual child, encouraging, challenging and providing opportunities that develop 
his or her own potential. Every child is capable of learning and school needs to be flexible enough 
to meet the needs of every individual child.  Child development should be seen as a holistic 
concept that considers the whole child: his/her physical, cognitive, emotional, social, cultural and 
spiritual development.   Schools need to provide a healthy, safe and protective learning 
environment for all children. 

Democratic participation: This relates to the participation of children, families and communities 
in the management of their local school with the enhancement of dynamic relationships.  It would 
facilitate schools to become community supported-resource centers with parents and communities 
playing an implementing role in school development and management.  Parents and community 
receive the support they need through parenting education and receive training to fully play their 
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role to support the schools to fulfill their responsibility to ensure equity and quality of education 
for all children. 

As depicted below, these CFS elements are incorporated into education and other related sectors for 
education programming for children.   

 

Diagram 1: Mind-map of CFS 

Child-Friendly-Schools approach include among others at the school level:  

• Availability of buildings,  
• classrooms, Water,  
• Environment & Sanitation (WES) facilities,  
• Age appropriate school furniture,  
• Qualified teachers, teaching and learning materials  

Child Friendly Schools and Meena Communication Initiative 

Meena, in South Asia, has emerged as a successful advocacy and teaching tool which combines joyful 
and participatory learning with an effective messaging device for changing perceptions and behaviour 
that hamper the survival, protection and development of children. Meena is a nine-year old spirited 
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cartoon character of a girl who braves the world on a range of issues from education, health and 
gender equity to freedom from exploitation and abuse of children in her village. 

Meena has been used as a tool to impart important messages on gender, child rights, education, 
protection and development through, comic books, animated films, posters, radio series, and 
importantly as a discussion and teachers’ guides. In Bangladesh, for instance, Meena stories have 
been incorporated into formal and non-forma schools curricula. In Pakistan, the Meena 
Communication Initiative is being systematically integrated as a communication resource into the 
work of the education and other sectors. 

One of the tenets of Child Friendly Schools is in-service teacher development programme which is 
based on ‘joyful learning’, child-centred gender sensitive teaching and learning methodologies. 
Meena Communication Initiative fits ideally in this context. UNICEF Islamabad, in partnership with 
Center for Communication Programs, is piloting an initiative for introducing, promoting and 
integrating communication material based on Meena in mainstream schools for social mobilization. 
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HAND-OUT 4 
MEENA COMMUNICATION INITIATIVE 

 

 
Who is Meena? 

Meena is a cartoon character from South Asia. She is a spirited, nine-year-old girl who braves 
the world – whether in her efforts to go to school or in fighting the stigma surrounding 
HIV/AIDS in her village.  

Meena is widely recognised and appreciated in most South Asian countries, and is a 
successful advocacy and teaching tool for girls’ and children’s rights. The Meena figure has 
achieved remarkable popularity as she tackles the key issues affecting children, and the 
threats to the rights of millions of girls in South Asia.   

The Meena Communication Initiative  

UNICEF developed the Meena Communication Initiative (MCI) as a mass communication 
project aimed at changing perceptions and behaviour that hamper the survival, protection and 
development of girls in South Asia.  

Following eight years of extensive research in the region since the initial conceptualization, 
UNICEF launched the Meena Communication Initiative in September 1998. The name 
Meena is one that spans the different cultures in the region, and a cast of carefully researched 
characters has been created for Meena's family and community. The Meena stories are 
entertaining and fun, but also reflect the realities of girls' lives in South Asia. The stories 
revolve around the adventures of Meena, her brother Raju, her pet parrot Mithu, and 
members of her family and village community. 

The stories cover issues such as education, health, gender equity, freedom from exploitation 
and abuse.  A story about girls’ right to play called ‘Fair Play for Girls’ was developed in 
conjunction with the Asian Cricket Council, and recently the Government of Japan helped 
UNICEF produce an episode that helps teachers and children deal with the shocks and trauma 
of natural or human-made disasters.   

The MCI arose from a need to find culturally appropriate ways to communicate messages that 
address the empowerment of girls in one of the world’s most challenging gender 
environments. Showing a healthy, personable child who can engage constructively with her 
family and her community to help overcome serious issues has proved extremely popular.  

The MCI has been linked to education, health and social development programmes 
undertaken by UNICEF partners in government, NGOs, the media and the private sector. 
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Meena has proven to be an effective messaging device when implemented alongside other 
programme interventions, and has enhanced perceptions of girls. Many children have wanted 
to either emulate Meena or have adopted her as a figurehead for their own efforts to change 
their worlds. 

How is Meena used? 

Meena is used as a tool to impart important messages on gender, child rights, education, 
protection and development.  The Meena stories present many positive images of a girl 
succeeding against odds to gain equal treatment, love, care and respect.  Creative and exciting 
story lines have promoted social issues in an appealing and provocative way.  

By the end of 2005, 33 stories had been produced by UNICEF’s Regional Office for South 
Asia.  The core materials are in five languages – English, Bangla, Hindi, Nepali and Urdu. 
These have been translated or dubbed into many other South Asian languages as well as 
European languages.  
  
The Meena Communication Package consists of:  

• Comic books 
• Animated films 
• Posters 
• Discussion and teachers’ guides 
• Radio series (produced in collaboration with BBC world service) 

The animated film is the flagship medium through which a set of characters and core set of 
stories come to life, capturing the attention and imagination of audiences and providing a 
creative focus. 

Meena in South Asian Countries 

In Bangladesh, Meena stories have been incorporated into the formal and non-formal school 
curricula. UNICEF Bangladesh introduced the Meena Media Awards in 2005 – an initiative 
aimed at promoting excellence in media regarding stories for and about children.  

In Pakistan, Meena and her brother Raju are Ambassadors for Children’s Rights. The MCI 
has been systematically integrated as a communication resource into the work of the 
education, health, and girl/child rights promotion sectors.  

In India, the Meena series has attained national recognition and has been integrated as a 
communication tool within ongoing nationwide education and communication programmes. 
State-owned radio and television channels are airing spots promoting girls’ education 
featuring Meena. In Uttar Pradesh, India’s most populous state, the State Education 
Department has taken the lead in establishing more than 19,000 girls’ groups called “Meena 
Manch” throughout the state. The process was initiated in 2002. Under the guidance of one 
facilitator/teacher, the Manch helps ensure age-appropriate enrolment, regular attendance and 
completion of primary education up to class five by all girls in the area. Meena Cabinets are 
being set up in primary schools with two children from each class (i.e., classes 3, 4 and 5).  
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In Nepal, Meena is used as a key resource in initiating community discussion and reflection 
on child health, development and gender issues, helped by the strong partnership that has 
been built with the media and other partners.  

In Bhutan, UNICEF in collaboration with the Bhutan Post designed and printed 10,000 
sheets of Meena postage stamps and 5,000 Meena posters. The Meena postage stamps and 
posters contain the key message, “Educate Every Girl and Boy”.  

In Sri Lanka, Child Rights Education programme and Mine Risk Education programmes use 
Meena as the role model for educating children, with a spillover effect to adult education. 

Meena episodes have been dubbed into local languages and shown on TV in Laos, Cambodia 
and Vietnam as well.   
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HAND-OUT 5 
BEHAVIOUR CHANGE COMMUNICATION MESSAGES BY MEENA COMICS 

No Story Title Characters Scenes Messages 
1 Meena Saves a Life 1. Meena 

2. Raju 
3. Rani 
4. Mithu 
5. Meena’s Mother 
6. Chachi (Aunt) 
7. School Teacher 

10 • Feed the child with excessive water when he/she is suffering from 
Diarrhea. 

• Boys and girls have equal right to education. 

2 Meena and Her Friend 1. Meena 
2. Raju 
3. Sameer 
4. Teacher 
5. Mani 
6. Mithu 
7. Babu (Shopkeeper’s 

son) 
8. Kala (Mani’s puppy) 

13 • Ensure the usage of iodized salt at home. 
• Thyroid Goiter can be avoided by the use of iodine in daily life.  

3 Equal Portions of 
Mango 

1. Meena 
2. Raju 
3. Meena’ s 

Grandmother 
4. Mithu 
5. Meena’s Mother 
6. Meena’s Father 

16 • For proper nutrition, health and growth of boys and girls they need to 
the fed equally. 
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No Story Title Characters Scenes Messages 
4 Lets Go to School 

Together 
1. Meena 
2. Bella 
3. Bella’s Father 
4. Meena’s Family 
5. Bella’s Family 
6. Mithu 

2 • There are two ways to send your girl-child to school safely: 
1. Girls can walk to school as a group. 
2. A grown-up can walk them school. 

5 Learning through play 1. Meena 
2. Ruby 
3. Pinky 
4. Meena’s 

Grandmother 
5. School Teacher 

5 • If learning is made fun children are ought to learn quickly. 
• If children are taught in a strict environment they will not enjoy 

learning and will not learn easily. 

6 Count your Chickens 1. Meena 
2. Mithu 
3. Raju 
4. Meena’s Father 
5. Meena’s Mother 
6. School Teacher 
7. Village Chief 
8. Thief 
9. An old lady and her 

daughter 

16 • Girls have equal right to education. 
• Girls should be sent to school like boys. 
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No Story Title Characters Scenes Messages 
7 Rejection of Dowry 1. Meena 

2. Mithoo (Meena’s 
parrot) 

3. Suitor from the city 
4. Father of the suitor 

from the city 
5. Village children 
6. Taara 
7. Miserly store owner 
8. Taara’s parents 
9. Meena’s parents 
10. Meena’s paternal 

grand mother 
11. Raju 
12. villagers 

11 • Dowry is a social evil that can be eradicated through mutual effort by 
refusing to both give and accept it. 

• Matters of a girl’s marriage should be given great thought to and girls 
should not be married off at an early age. 

• The giving and acceptance of dowry are punishable offences. 

8 Teachers help you learn 1. Meena 
2. Meena’s class mates 
3. Teacher 
4. Monty 
5. The school cat 
6. Mithoo 
7. Mani 

 

3 • Violence is not the solution to any problem 
• The school is indeed a great place for learning but only if everyone 

involved is having fun. 
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No Story Title Characters Scenes Messages 
9 Clean hands are the 

secret behind good 
health 

1. Meena 
2. Meena’s class mates 
3. Teacher 
4. Mithoo 
5. Raju 
6. Mani 
7. Meenah and Raju’s 

friends 

10 • Most of the illnesses are caused due to germs that reside on our hands.  
• When we eat without washing our hands, the chances of getting ill 

increase manifold. 
• Germs cannot be seen through the naked eye and even hands that may 

appear clean might have germs. 
• Hands should be washed by thorough application of soap and then 

rinsing them under clean, flowing water. 
• Nails should always be trimmed because germs reside under long nails. 
• The under-side of nails should be washed as should the areas between 

fingers. 
• Hands should always be washed after relieving yourself 

 
10 We love books 1. Meena 

2. Raju 
3. Mithoo 
4. Somi 
5. Meena and Raju’s 

friends 
6. School Inspector 

2 • You do not need to wait for books to be given to you, you yourself can 
write books and learn from each other. 
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No Story Title Characters Scenes Messages 
11 Take care of your 

daughter(s) 
1. Meena 
2. Mithoo 
3. Raju 
4. Meena’s mother 
5. Doctor 
6. Pasha 
7. Pasha’s father 
8. Kamaal 
9. Sabina 
10. Sabina’s paternal 

uncle 
11. Meena’s father 
12. A crowd of circus 

goers 
13. Sabina’s mother 
14. A crowd of village 

children 

9 • Medical evaluation is equally important for both your sons AND 
daughters. 

• Take care of your daughter(s). 

12 Early Marriages 1. Meena 
2. Mithoo 
3. Aashi 
4. Aashi’s parents 
5. Village shopkeeper 
6. Meena’s paternal 

grandmother 
7. Meena’s paternal 

uncle 
8. Babu 

10 • Teenage pregnancies may lead to maternal and fetal mortality. 
• Girls should not be married of before the age of 18. It is a punishable 

offence.  
• Girls should complete their studies before settling down. 
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No Story Title Characters Scenes Messages 
13 Meena	  and	  an	  Insolent	  

Boy	  
1. Meena 
2. Mithoo 
3. Raju 
4. Munmun (the Lamb) 
5. Aashi 
6. Group of cheeky 

school boys 
7. Meena’s mother 
8. Mani 
9. Group of school girls 

4	   • You	  should	  not	  be	  afraid	  of	  bullies;	  they	  should	  be	  faced	  
collectively	  and	  bravely.	  

14 Meena’s	  Three	  Wishes	   1. Meena 
2. Raju 
3. Mithoo 
4. Meena’s paternal 

grandmother 
5. Genie 
6. Meena’s friends 
7. Village Chieftain 
8. Meena’s family 
9. Taara 
10. Village people 
11. Two children plagued 

by diarrhea 

16	   • Using	  clean	  toilets,	  drinking	  clean	  water	  and	  washing	  your	  hands	  
before	  eating	  and	  after	  relieving	  yourself	  keeps	  you	  healthy	  and	  
happy.	  

 



   



   



   



   



   



   



   



   



   



   



   



   



   



   



   



   



   



   



   



   



   



   




